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BLACK WOMEN: STUDENT PERCEPTIONS OF THEIR CONTRIBUTIONS
(August 1975)
Mary F. Lenox, B.S., Chicago State University
M.A.
,
Rosary College
Directed by: Dr. Norma Jean Anderson
The purpose of this study was to determine the perceptions about
Black women's contributions as leaders, change agents, and/or creative
beings of Black and white, male and female college students. The
investigator examined the perceptions of students, before and after
their participation in a class which was designed to increase know-
ledge and awareness of Black women's contributions, to determine if
there were any significant differences in their perceptions.
The class, "Black Women: Catalysts for Change," consisted of
sessions employing a combination of lecture, discussion, small group,
and media techniques.
The review of the literature entailed an historical overview
of the Black woman in America. Included also in this section were
sources which document the contributions of a representative sampling
of Black female leaders, change agents, and creative beings in both
Africa and America.
Forty students, ten Black males, ten Black females, ten white
males, and ten white females participated in this study. Each
completed the Osgood semantic differential which is a research
instrument
vi
utilized to objectively measure meaning. Through the selection of a
small, but carefully devised sample of descriptive, polar terms,
meanings and their variations can be quantitatively measured. From
this quantitative measurement has evolved three multidimensional
factors, namely, evaluative, activity, and potency. In this investi-
gation, the instrument consisted of eighteen descriptive, polar terms
with three concepts representing Black women's contributions as
leaders, change agents, and creative beings.
The findings suggested that there were no statistically
significant differences in the pretest or post test for each of the
four groups, except for the Black males for the concept, creativity -
potency factor. The mean scores suggested that students' perceptions
of Black women's contributions were quite evaluative, quite active,
and slightly potent.
It was found in the study that students' perceptions of Black
women's contributions as leaders, change agents, and creative beings
were favorable before and after the learning module. The research
data also pointed to the need for further research.
vii
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CHAPTER I
INTRODUCTION TO THE STUDY
The Black woman has, throughout her history, made outstanding
contributions. She has maintained the family structure, transmitted
the culture to her children, and provided spousal love and respect.
She has added much to the world of art, music, education, science,
literature, business, and social work. 1 Further, she has played a
leading role in the larger fight for freedom and equality frequently
putting her very life on the line in the process.
In short, Black women have done much to build for a better
society. More exactly, some, like Sojourner Truth and Harriet
Tubman have worked for the survival of Black people. Others have
created organizations, established schools, and invented enterprises
to improve the quality of life for people.
C
Outstanding Black women artists include Margaret Burroughs,
Eugenia Dunn, Alma Thomas, Elizabeth Catlett, Yvonne Hunt, Barbara
Chase, Irene Clark, Virginia Cox, Mary Howard Jackson, Wilma Jennings,
Beulah Woodward, Augusta Savage, and Mildred Thompson.
1
Sylvia Dannett, Profiles of Black Womanhood , (Chicago: Eudcational
Heritage, 1964), p. 10.
2Marion Anderson, Mahalia Jackson, Ethel Waters, Aretha Franklin,
Leontyne Price, Gertrude "Ma" Rainey, Etta Motten Barnett, Anne Brown,
Mattwida Dobbs, Bessie Smith, Billie Holliday, and Roberta Flack
are but a few of the Black female musical artists who have reached
the pinnacle of success and have left their mark on society.
Black women on the political scene include Shirley Chisholm
(first Black female to run for the Presidential nomination in the
United States)
,
Charlotta Bass (Vice Presidential candidate on the
Progressive Party Ticket, 1952), Patricia R. Harris (first Black woman
named to an ambassadorial post abroad)
,
and Cardiss Collins (Congress-
woman from Illinois) . Each in her own way has and is now involved in
activities for social change.
Elizabeth Bishop Davis, Myra Logan, Mary Holloway McCoo, Hilda
G. Straker, and Jane Wright are some of the outstanding female Black
medical doctors. Constance Baker Motley leads the field of Black
women jurists as the first Black woman appointed as a federal judge.
Edith Sampson, Marjorie Lawson, and Jane M. Bolin are also examples of
outstanding Black women judges. Pioneering attorneys include Lutie
A. Lytia
,
Violette A. Johnson, Pauli Murray, and Jewel LaFontant.
They have inspired many with their fervent concern for society.
Black women are also in the forefront of the library field.
Virginia Lacy Jones (Dean of the Graduate School of Library Science,
Atlanta, Georgia), Clara Jones (Director, Detroit Public Library),
and Eliza Gleason (former Assistant Librarian, Chicago Public Library)
are but a few of the change agents involved in public, school and
special libraries.
3
Phyllis Wheatley, a Black woman poetess, was the youngest and
fitst Black person to have a book published in America. Other creative
poets include Gwendolyn Brooks, Mari Evans, Nikki Giovanni, Margaret
Danner, and Sonia Sanchez. Outstanding Black women authors in print
include Maya Angelou, Shirley Graham, Zora Neale Hurston, Margaret
Walker, Mella Larsen, Era Bell Thompson and Ann Perry.
There are numerous outstanding Black women educators including
Mary McLeod Bethune, Luch Craft Laney
,
Charlotte Hawkins Brown, and
Nannie Burroughs, who established their own schools for the "uplifting"
of the race. Contemporary Black women who are working for quality
education include Barbara Sizemore, Nancy Arne z, and Elizabeth Koontz.
Black women have excelled in business as well. The first
woman bank president in America, Maggie Leona Walker, served in
raising the consciousness of Black people to the virtues of business
and banking while Sarah Walker made her claim to fame by
manufacturing beauty products.
Women's suffragette Hallie Quinn and journalist Ida B. Wells
Barnett, also are well known for their community service. The creative
talent of Black women in the theatre is exemplified by playwrights
Alice Childress and Lorraine Hansberry. Both Pearl Primus and
Katherine Dunham are world famous for their pioneering efforts as
4dancers and choreographers. Wilma Rudolph and Althea Gibson are
but two of many women who have excelled in sports. Indeed, Black
women have contributed much to every facet of society.
Despite this
,
much of the truth about the Black woman has been
unrecognized, overlooked, omitted, or distorted. She has been imaged
in stereotypical roles which perpetuate misconceptions about her.
Historically, television and radio programs have been dominant vehicles
In this scheme.
Before the mid-1960's Black performers on television were as
rare as a week-end television schedule without sports. The few pro-
grams which did exist often portrayed the Black woman as servant, maid,
tragic mulatto, "sapphire," or mammy.
In the show, "Amos 'n Andy," the Black woman was portrayed as
a dominant, overbearing, tough, "sapphire." The radio program,
"Beulah," had the Black woman imaged as the humane maidservant who
was so involved in the white family that one wonders how much time
she had for her own family.
In more recent times, stereotypical roles for Black women continue
in new disguises. For example, the television show, "Good Times,"
depicts life in the ghetto of an ex-maid who quits her mistress
(Maude) to do her own thing. In another program, "Sanford & Son,"
one of the Black women is shown as a bitchy, hypocritical,
dominant
person who is not really respected by the Black man
Seldom is a
5Black woman even included in the daytime "soap operas." A few
television programs show the Black woman in a positive light. One
program which attempted to reflect a positive image is the program
"Room 222" co-starring Denise Nicholas as a school teacher. "Julia,"
an early attempt to portray the Black woman's participation in
"middle" America is no longer on television. This controversial
series, although in many ways atypical of real life situations did
attempt to portray the Black woman in a positive, though fictional
image
.
Jacob Wortham points out the minimal progress that Black people,
both men and women, have made in the world of television and radio.
"While the Black presence in radio and television
is more constant than ever, the road to total
equality is certainly long and rough. Not one
of the three major or commercial networks, ABC,
NBC, and CBS, has, for example, a regularly
scheduled nationally broadcast program which
addresses itself to the interests and aspirations
of this country's largest and most visible
minority. Apart from an occasional effort, as the
highly acclaimed "Autobiography of Miss Jane
Pittman" the networks perception of Black life
appears confirmed to be the one dimensional
comic approach as reflected in "Sanford & Son,"
^
"Good Times," and the "Flip Wilson Show."
Future documented investigations will be needed to really determine
the serious effects of stereotyping Blacks on TV.
2
Jacob Wortham, "In with the Big Boys." Black Enterprise ,
September, 1974, p. 21-22.
6The image of the Black woman in films has also been less than favorable.
In the film "Pinky," the Black woman is condemned for being a mulatto,
half-white, half-Black. The main character of the movie, Pinky,
experiences the dilemma of being the mulatto who ultimately gives up
her personal happiness to maintain her racial pride. In the film,
"Birth of a Nation," the mulatto, Lydia, was the mistress of the white
abolitionist, Senator Stoneman. Lydia not only was the "tragic mulatto"
but also the exotic sex object and represented the exact copper tone
color Black women "should" be as the "ideal" feminine image. The
typical "mammy" in the story was darker, overweight, boisterous, and
desexed
.
For years, the movie industry used "light-skinned" Black women
to reinforce the ideal Black feminine image in the Black mind. Few
"darker" Black women were used as sex symbols; they were instead used
as "mammies".
As movies changed in the 1940's, Black women were exchanging their
maid uniforms for exotic evening gowns. Lena Horne, Hazel Scott, and
Ethel Waters led the way for the new symbolism, the Black woman as
entertainer. Once again, a false, plastic portrayal was continually
reinforced. 3 When a Black woman was needed in a powerful positive
role, white actresses were often used. A classic example was
Elizabeth
Taylor as the Black queen, Cleopatra.
Donald Bogle, Toms
,
Interpretative History of
p. 118.
Coons, Mulattoes , Bucks , and Mammjgsj—An
Blacks in America. (New York: Viking, 1973),
7Recently, Black women have been shown in a few realistic roles
including Cicely Tyson's performances in "Sounder" and the "Autobiography
of Miss Jane Pittman," and Dianne Carroll in "Claudine."
Children's literature and other books also have distorted images
of the Black woman included in both the texts and illustrations.
Dorothy Broderick's study entitled The Image of the Black in Children's
Fiction provides a chronological assessment of the image of Blacks from
the past to the present and points to the traditional stereotypical
images of Black women which are perceived by countless persons. In
addition, she identifies the ways in which negative perceptions are
perpetuated in children's books.
Gerda Lerner, too, pointed to the victimization of the Black
woman when she said:
Black women have been doubly victimized ... Belonging
as they do to two groups which have been traditionally
treated as inferiors by the American society -
Blacks and women - they have been doubly invisible.
Their records lie buried, unread, infrequently
^
noticed and even more seldom interpreted.
Angela Davis pointed up the peculiar lack of recordation of
contributions by the Black woman when she said:
^Gerda Lerner, Black Women in White America . (New York:
Vintage
Books
,
1973) , p. xvii.
8The paucity of literature on the Black woman
is outrageous on its face. 5
With the perpetuation of stereotypes and the paucity of information
about the Black woman, it is logically assumed that most students know
vsry little about the Black woman's contributions. It is proper to
further assume that they come to the learning environment with pre-
conceived ideas and mental pictures about the Black woman which may be
less than favorable.
When these preconceived notions, these prejudicial beliefs, are
put into action by individuals and through societal institutions, they
may become discriminatory acts which are evident in the exclusion of
some people from certain types of employment, residential housing,
equal rights, and other privileges. Discrimination is also evident
in the omissions and distortions of the history of the Black woman’s
contributions. Psychiatrists Grier and Cobbs concluded in their
book, Black Rage
,
that white perceptions of Negroes (both male and
female) and the historical inculcation of these perceptions in the
minds of Negroes themselves, are at the roots of our present troubles.
^
In view of this state of affairs, a major educational question emanates
^Angela Davis, "Reflections on the Black Woman’s Role in the
Community of Slaves." Black Scholar , December, 1971, p. 3.
^William H. Grier and Price M. Cobbs, Black Rage , (New York:
Basic Books, 1968), p. viii.
as to whether a learning experience which is designed to provide
knowledge and foster understanding of the Black woman’s contributions
can make a difference in the perceptions of students?
9
Purpose of Study
The purpose of this investigation was to determine the perceptions
about Black women’s contributions from a sample of Black and white,
male and female college students. The study examines the perceptions
of students upon completion of a learning module which was designed
to increase awareness of Black women’s contributions and achievements
in America. Further, the investigator examines and makes recommenda-
tions relating to curriculum development.
Hypotheses
H There will be no significant differences in
Black male students’ perceptions of Black
women’s contributions as leaders, change
agents, and/or creative beings upon com-
pletion of the learning module.
H There will be no significant differences in
2
Black female students' perceptions of Black
women’s contributions as leaders, change
agents, and/or creative beings upon comple-
tion of the learning module.
H There will be no significant differences in
white male students' perceptions of Black
women’s contributions as leaders, change
agents, and/or creative beings upon comple-
tion of the learning module.
10
There will be no significant differences in
white female students' perceptions of Black
women's contributions as leaders, change
agents
,
and/or creative beings upon comple-
tion of the learning module.
There will be no significant differences in
Black and white male students' perceptions
of Black women's contributions as leaders,
change agents, and/or creative beings upon
completion of the learning module.
There will be no significant differences in
Black and white female students' perceptions
of Black women's contributions as leaders,
change agents, and/or creative beings upon
completion of the learning module.
There will be no significant differences in
white students and Black students perceptions
of Black women's contributions as leaders,
change agents, and/or creative beings upon
completion of the learning module.
The results from the testing of these hypotheses are the basis
for conceptualizing Black and white, male and female students'
perceptions of Black women's contributions.
Meaning of Term
In this study, the term contributions refers to political,
social, economical, and/or educational accomplishments of Black women
via their participation in the society as leaders, change agents,
and
creative beings. Evidence of contributions may be found in their
creation of social change organizations, and the utilization of
their
policy making positions, knowledge, skills, and talents in
originating
actions for the betterment of life.
11
Significance of the Study
This study is significant in that it provides evidence of the
perceptions of college students (by race and sex) as to the contribut-
tions of Black women and offers a possible vehicle for change through
a learning experience which is designed to increase student awareness
about the Black woman's contributions. Recognizing that attitudes
influence behavior, potential change in behavior may result upon com-
pletion of the study. This study is also significant for the poten-
tial curriculum development which may be recommended based on the
results of this study. Additional import revolves around the potential
for further investigation of other student sample populations at the
elementary and secondary levels.
Delimitations
One of the limitations is the size and type of sample population
used in the study. Respondents came from a midwestern university and
were in essence "self selected," in that they were all members of an
elective class. It is recognized that differences did exist among
students as to age, background, and individual preconceived ideas
about the Black woman. Further, the perceptions of students in
elementary and secondary schools differ from those of students at
the
college level, therefore, further investigation is desirable for
com-
parative analysis. The university environment in which this
class was
offered may have also been a limitation in that one of
the goals of
the needs of low income and minority students.the university is to meet
12
Thus, this environment may have been more conducive to favorable
perceptions of Black people than other universities. Further inves-
tigation and examination of this learning environment may result in
findings that support this notion.
No attempt was made in this study to measure the students'
perceptions of the contributions of Black men, white men, or white
women although the investigator is very much aware of the need for
students to understand the contributions of all segments of the
population.
Qvervi pw
This dissertation will consist of five chapters. Chapter I
included an introduction to the study, purpose of the study,
hypotheses in the null form, meaning of the most significant term,
and significance and limitations of the research.
Chapter II will include a bibliographical overview of the Black
women in America from her historical arrival in America in 1619 to
the present. This is followed by a description of documents and
sources of materials by and about a representative sampling of
outstanding Black female leaders, change agents, and creative artists
who have made significant contributions.
The research methodology will be detailed in Chapter III. It
will include a description of the sample population, experimental
13
procedures, the research instrument, the Osgood semantic differential,
and the procedures for the statistical analysis of the data.
Chapter IV will describe the results of the study. It includes
the null hypotheses, tables which clarify the findings, as well as
a discussion of the results.
Chapter V encompasses the implications and conclusions of the
dissertation as well as recommendations for further research.
14
CHAPTER II
THE REVIEW OF THE LITERATURE
Chapter I presented an introductory narrative on the nature of
the research problem, the purpose of this study, the hypotheses,
meaning of the significant term, and significants and delimitations
of the study.
This chapter will discuss sources which document the contributions
of Black women. First, a bibliographical, historical overview of the
Black woman in America will be detailed. This will be followed by a
description of sources by and about a sampling of outstanding Black
female leaders, change agents, and creative beings in the arts who
have made significant contributions. The criterion for their inclusion
in this study is identifiable and meritorious contributions to society.
Historically, the record of Black women and their contributions
are found in relatively few comprehensive works. Thus, this review
of the literature in no way attempts to include all of the Black women
who have made substantial contributions for some are known but many
are unknown and veiled in history.
This chapter is divided into two parts, the first provides an
historical overview of the Black woman in America. The second segment
provides literature on the contributions of individual Black female
leaders, change agents, and creative beings. Included also in this
section are excerpts from some of the personal interviews of outstanding
contributions conducted by the writer in preparing for this study.
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Historical Overview of Black Women In America
Herein are representative sources which give an historical
overview of the Black woman in America. They include works, by and
about, the Black woman which primarily are found intertwined within
other historical sources. It is recognized that the Black woman
deserves complete and adequate historical coverage. Sinc6 this by
and large has not been done, the investigator provides those sources
which give glimpses or bits and pieces of information which may be
used as a basic beginning to initiate the needed research for
uncovering the wealth of contributions made by Black women.
Elizabeth Cady Stanton, Susan B. Anthony, and Matilda T. Cage
edited the six volume work entitled, History of Women Suffrage
,
which
contains brief information about individual Black women, while
Eleanor Flexnor's Century of Struggle: The Women's Rights Movement
in the United States
,
Gerda Lerner's book, The Women in American
History
,
and Mary Massey's Bonnet Brigade, American Women and the Civil
War contain additional information about the Black woman. Books which
have more in depth information about Black women include Elizabeth L.
Davis' book on the Negro women's club movement, Lifting as They Climb :
The National Association of Colored Women , Gibson and Crogman's work,
Progress of the Race
,
and Lerner's book, Black Women in White America .
Two early biographical compilations about Black women are L. C.
Scruggs' Women of Distinction and Messell's The Work of the Afro-
American Woman. Sadie Iola Daniel highlights the lives of twelve
Black women who had made contributions to the "development of Negro
youth" in her book, Women Builders .
16
More recent compilations about Black women are found in Dannett's
book
»
Pro fi les of Negro Womanhood
,
and Wilhelmina S. Robinson's
Historical Negro Biographies. There are brief biographical sketches
of important Black women in the book, Oratory of Negro Leaders: 1900 -
1968 by Marcus Boulware, Rhetoric of Racial Revolt by Roy L. Hill,
To Be a Black Woman by Watkins and Jay, and Josephine Carson's Silent
Voices . Toni Cade's work, The Black Woman: An Anthology contains
writings of contemporary Black women and defines their positions and
feelings about themselves and women's liberation.
What of the Black woman's experiences during slavery? How did she
cope with simply surviving? Numerous bibliographic sources mention
Black women during slavery, however, substantive details of female
slaves during this decadent period in American history include
Incidents in the Life of a Slave Girl by Harriet Brent Jacobs,
Narrative of Sojourner Truth, A Northern Slave written by Sojourner
Truth, Elizabeth Keckley's Behind the Scenes: Thirty Years a Slave
and Four Years in the White House
,
and An Autobiography of Mrs.
Amanda Smith the Colored Evangelist .
Sources by male slaves which provide information about female
slaves include Charles Ball's Slavery in the United States and Narrative
of the Life of Frederick Douglass, an American Slave , written by him-
self. Collective reminiscences about women during slavery may also be
found in Botkin's book, Lay My Burden Down: A Folk History of Slavery ,
Charles Nichols' Many Thousands Gone s The Ex-Slaves Account of Their
Bondage and Freedom
,
along with Kenneth Stampp s work, The Peculiar
17
Ins titution; Slavery in the Ante-Bellum South
. A look at the
abolition movement will reveal several works by and about abolitionists
which include the contributions of Black women. They include Larry
Gara s work, The Liberty Line; The Legend of the Underground Railroad
,
Let My People Go
, and Quarles' Black Abolitionists
.
Autobiographies of female abolitionists often contain their
observations and experiences about Black women. Works which provde
invaluable glimpses into the lives and experiences of Black women of
the past include Lerner's The Grimke Sisters from South Carolina ;
Rebels Against Slavery
, and Leon Litvack's North of Slavery .
After manumission, the period after the Civil War, Black women
still had many difficulties to overcome not the least of which was
underemployment and menial jobs. Records of the Black woman in industry
include Negro Women in Industry
,
Bulletin 20, U.S. Department of Labor,
Women's Bureau, The Social and Economic Status of Negroes in the United
States
,
Green and Woodson's book. The Negro Wage Earner
,
and Northrup's
Organized Labor and the Negro . Gunnar Myrdal's An American Dilemma
provide a wealth of information about the Black woman and her social
and economic condition.
Unique studies about the Black woman as a hired household servant
may be found in the sociological studies by DuBois entitled, The
Philadelphia Negro , and Haynes, Negroes in Domestic Service in the
United States.
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What of the Black woman’s education? What has the Black woman
contributed to education? Carter G. Woodson's work, The Education of
the Negro Prior to 1861 along with Bullock's book, A History of Negro
Education in the South from 1619 to the Present both contain information
about the Black women's contributions to education. More recent works
about the Black woman's contributions in this important field include
Jeanne L. Noble's book, The Negro Woman's College Education
,
and Marion V. Cuthbert's Education and Marginality: A Study of the
Negro Woman College Graduate .
An historical overview of the Black woman in America would not be
complete without a look at the Black family. There has been much
controversy since E. Franklin Frazier's definition of the Black family
as matriarchal and disorganized as the result of slavery and aggravated
by the mass migration to the cities. In his work, The Negro Family
in the United States , Frazier equated Black family life to middle-
class white standards. Others who supported his thesis included
Kenneth Clark in his book, Dark Ghetto , Davis and Dollar's Children
of Bondage , and Johnson's Growing Up in the Black Belt:
—Negro Youth
in the Rural South . Somewhat different points of view about Black
family life may be found in Billingsley's work, Black Families
in
White America
,
and Jessie Bernard's book, Marriage and Family Amon&
Negroes
The Moynihan document, The Negro Familyj The Case for
Nationa l
Action brought a debate about the Black woman into
the political arena
This document ultimately had far reached
implications. In response to
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that report, Lee Rainwater and William L. Yancy wrote the Moynihan
Report and the Policies of Controversy
. Robert Staples' recent work,
"The Myth of the Black Matriarchy," in the Black Scholar
. Ladner's
Tomorrow's Tomorrow: The Black Woman
, and Angela Davis' "Reflections
on the Black Woman’s Role in the Community of Slaves," give evidence
of the mythology of the Black woman as a matriarch. The Black woman's
family role is also described in John Henrik Clarke's article in
Essence
,
"The Black Woman in World History."
In sum, few works give a comprehensive history of the Black
woman. The above review touches upon some of the sources which provide
a chronological glimpse of the Black woman in America. The next
section provides details on individual Black female contributors.
Contributors
Black Women as Leaders
The Black female leader is defined as one who used her knowledge
and skills in originating actions which are evident in the community.
Representative Black female leaders included in this study are Queen
Nefertari, Queen Hatshepsut, Queen Candace, Joyce Skilhakane, Winnie
Mandela, Miriam Makeba, Harriet Tubman, Sojourner Truth, Lucy Craft
Laney
,
Charlotte Hawkins Brown, Nannie Burroughs, Mary McLeod Bethune,
2
Madame W. C. Walker, Maggie Walker, and Amy Jacques Garvey. Lerner,
2
Ibid.
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Scruggs
,
and Williams are writers who have recorded the achievements
and contributions of several Black female leaders. However, in looking
at the contributions of Black women one cannot begin in America. Rather
it is important to begin at the roots of the Black woman's existence,
Africa. In his book, The African Origin of Civilization
,
the African
Egypotologist
,
Cheika Anta Diop, points to the fact that queens were
frequent in Black Africa. Chancellor Williams, too, summarizes the
life of great Black leaders of Egypt in his book. The Destruction of
Black Civilization
,
by stating that "most of the greatest kings and
queens of Egypt were Black Africans."'* Williams describes Queen
Nefertari who, along with her husband, Ahmose I, headed the 18th dynasty.
She was an active participant and leader in national affairs who worked
fervently for the survival of her own people in her struggle to rebuild
the nation after the liberation war against the Hebrews.
^
Another Black woman of the 18th dynasty, Queen Hatshepsut,
daughter of Thutmose I, was considered the greatest woman Pharaoh of
Black Egypt . As regent for Thutmose III , she was also an absolute ruler
whose brilliant mind was the catalyst for the expansion of foreign trade,
the building of international diplomatic relations, the perfection of
the national defense, and the creation of a vast public building program.
^L. C. Scruggs, Women of Distinction , (Raleigh, North Carolina,
The Author, 1893).
^Chancellor Williams, The Destruction of Black Civilizatio
n,
(Chicago, Illinois: Third World Press, 1974).
5
Ibid
. ,
p. 806.
6
Ibid.
,
p. 113.
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Moreover, she built a great navy for both commerce and war. Her
devotion to her people and her continual fight to perpetuate the
survival of her people through her brilliant explorations and fore-
sight made her one of the giants of her race.
7
Yet another outstanding African leader was Queen Candace of Sudan
who in a battle for her country's survival lost an eye. Diop
illustrates her personal commitment in her work:
She impressed all antiquity by her stand
at the head of her troops against the
Roman armies of Augustus Caesar. The
loss of an eye in battle only redoubled
her courage.
Other sources which describe the lives and contributions of these
and other Black women of Africa include Holmes' Queen of Egypt
,
Butties'
Queens of Egypt
,
and Murray's The Splendor that Was Egypt .
Historical works which document the contributions of African women
in other countries of Africa include Christopher Fyfe's A History of
Sierra Leone and Billingsley's Black Families in America .
Contemporary African women, too, have made significant contributions
in their countries. In her book, Ms. Africa , Louise Crane attests to
the fact that the African woman's achievements are not a recent vintage.
7
Ibid.
,
p. 115.
8
Cheika Anta Diop, African Origin of Civilization: Myth or
Reality
,
(New York: Lawrence & Company, 1974), p. 143.
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African women have not suddenly become
outstanding. They have been there all
along, for many generations their noble
deeds have been sung by African troubadours
but only now getting into Western history
books. They have had a vital part in
independence movements of all of the
thirty-eight nations that have become
free of colonial rule since 1950.
Some contemporary African female leaders include Joyce Skihakane
who has spent the past few years in jail because of her fight for the
liberation of her people in South Africa. Winnie Mandela also was held
in prison for more than 15 months without access to lawyers or family
because of her courageous efforts to continue the work of the African
National Congress, an African liberation movement originally founded
by the Nobel Peace Prize Winner, Chief Albert Luthuli. Prior to her
arrest, her husband, Nelson Mandela, was imprisoned for his efforts in
... J 10this same organization.
Miriam Makeba has been in exile from her native country for years
because of her political views and her willingness to fight for her
people through protests at the United Nations and through various other
forums. Her outspoken criticism of apartheid in South Africa has made
her an unwelcome native in her homeland.
^Louise Crane, Ms. Africa , (New York: J. P. Lippincott, 1973),
p. 11.
10
Ibid
. ,
p . 127-128
.
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Sources about the African woman's contributions of the past and
present, like her American counterpart, are buried, scattered, and
enshrouded in unrevealed history. It is recognized that much research
is needed in this area to trace the Black woman's historical roots
in Africa.
Rich with a history of greatness from their African roots, the
first Black women to arrive in America were among the twenty original
Blacks who landed on the Dutch ship in 1619. At least three of the
twenty are known by name, Angelo, Isabell, and Margarett.^^ They were
servants whose status was established by the servitude analogus to that
of indentured white servants, when they touched Virginia soil.
By 1644, however, the status of Blacks in Virginia had changed.
No longer was a Christian baptism an acceptable transformation of the
'infidels' into potentially free persons. Thus, the Virginia laws of
12
1667 placed Blacks in slavery for life.
In spite of their enslavement. Black women fought for their
freedom through conspiracies, revolts, protests, and court actions.
Some evidence has been found to document the contributions of a few of
the many courageous Black women of early America. One such woman was
Deborah Gannett who fought in the American Revolutionary War. Disguised
11
Helen Caterall, Judicial Cases Concerning American Slavery and
The Negro, Washington, D. C. , Carnegie Institute, 1926, p. 55.
12
C. Eric Lincoln, The Negro Pilgrimage in America, (New
York:
Bantam Books, 1969), p. 12.
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as a man and using the pseudonym, Robert Shurtiff, she fought with the
fourth Massachusetts Regiment of the Continental Army for 17 months in
131782 to 1783. L. A. Pendleton gives glimpses of her patroitic deeds
in his book, A Narrative of the Negro.
Black women were also leaders in revolts and conspiracies. Two
women named Lucy and Charlotte fought with Nat Turner in 1831. 14 The
chief conspirator in a plot to burn Charleston, Massachusetts, was a
woman named Kate, the slave of Francis Varambaut.^ A woman named
Dinah was one of the seven leaders of ninety slaves who tried to escape
to freedom in Kentucky in August, 1829. They were captured and the men
were hanged. Dinah, however, was impregnated. Thus, her death was
postponed until the birth of her profitable offspring. She was hanged
on May 25, 1830.^
Numerous women used the court system to appeal for their freedom.
Many court decisions were lost but a few were won. Helen Catterell
13
Augusta Strong, "Negro Women in Freedom's Battle," Freed omways ,
Vol. 7, Fall, 1967, p. 314-315.
14
William Sidney Drewry, Slave Insurrections in Virginia ,
(Washington, D. C.
,
The Neale Co., 1900), p. 98.
15
Lorenzo Green, The Negro in Colonial New England , (Port
Washington: New York, Kennikat Press, 1966), p. 317.
^john Winston Coleman, Slavery Times in Kentucky , (Raleigh:
University of North Carolina Press, 1940), p. 177-178.
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records the judicial cases of both male and female slaves in her book.
Judicial Cases Concerning American Slavery and the Negro .
Still other women escaped enslavement by running away. One such
person who escaped was Arminta Ross who later became known as Harriet
Tubman. Born in Dorchester County, Maryland in 1823, Harriet escaped
to freedom in the North. However, she elected to return to the South
at least nineteen times to bring more than 300 slaves to their
freedom. 7 She continued her courageous activities even during the
Civil War when she acted as a Union spy. She was also a primary force
in urging and originating action to assist wounded Union soldiers in the
South. Sources which describe her life and contributions include
Bradford's book, Harriet Tubman: Moses of Her People
,
Conrad's Harriet
Tubman: Negro Soldier and Abolitionist
,
and numerous articles in
biographical compilations.
Another courageous leader of the slavery era was Sojourner Truth.
She was an activist and spokeswoman against racism and sexism in America.
Her outspoken words against the wrongs of slavery and sexism seered the
conscience of the nation. Her contributions are described in the books,
Narrative of Sojourner Truth , Sojourner Truth: God s Faithful Pllg.^Irc.)
and Her Name Was Sojourner Truth .
After manumission, the Black woman's leadership ability was put to
its ultimate test in that she was expected not only to be the
'traditional
17
John Henrik Clarke, "The Black Women in World History, Part
III."
Essence, July, 1971, p. 45.
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mother, teacher, cook, wife, and transmitter of her culture to her
offspring, she was also expected and did support or supplement her
family s income. Often she was able to find a job when her husband was
denied the opportunity to work. Nonetheless, many found the time and
commitment to make significant contributions.
Outstanding leaders in education included Lucy Craft Laney who
established the Haines Normal Institute in 1886 in Atlanta, Georgia,
Charlotte Hawkins Brown who established her school in North Carolina
in 1902, Nannie Helen Burroughs who created the National Training School
for Girls and was also a leader in the Baptist Church, and Mary McLeod
Bethune who was Founder-President of the Bethune Cookman College.
Biographical sketches of their lives are found in Women Builders
and Homespun Heroines and Other Women of Distinction . However, to date
no comprehensive works have been written on the life of Lucy Craft Laney,
Nannie Helen Burroughs, or Charlotte Hawkins Brown. Several books have
been written on the life and contributions of Mary McLeod Bethune.
They include books by Rackman, Peare, and Sterne who each wrote a book
of the same title, Mary McLeod Bethune .
Leaders in the business world include Madam W. C. Walker, a
manufacturer of hair beauty products, and Maggie Walker who was a leader
in the banking industry. Notes on their contributions are included in
Robinson's anthology, Historical Negro Biographies , and Dannett's book,
Profiles in Negro Womanhood.
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An outstanding Black woman in the political arena was Ms. Amy
Jacques Garvey, a woman who not only worked along with her husband,
Marcus Garvey, in promoting his ideas, but also continued his work after
his death and completed a record of his achievements and philosophies.
Through great personal sacrifice she continued to perpetuate his ideas
while publishing books about his life including Garvey and Garveyism
and The Philosophy and Opinions of Marcus Garvey . Glimpses of Ms.
Garvey's life are included in her published works about her husband.
The recognition of her work and influence is demonstrated in her own
words:
We are all merely human beings
What we do to others, not only affect them,
but ourselves - our dispositions, our
actions, which all leave their impress,
that history records. 19
Black Women as Change Agents
20A change agent is defined as one who tries to effect change.
Black women have always been change agents in the American society.
For purposes of this paper a change agent is one who uses her policy
making position, skills and knowledge for the improvement of the
quality of life for Black people. Further, her works are evident in the
community. Representative Elack women in this category selected for
19
Amy Jacques Garvey, Garvey and Garveyism (Kingston,
Jamaica: A. Jacques Garvey, 1963), Introduction.
20
Warren G. Bennis, K. D. Benne, J. R. Chin, The Planning of
Change: Reading in Applied Behavioral Science , New York: Holt,
Rinehart & Winston, 1961), p. 69.
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this study include Mary Ann Shadd Cary, Ida B. Wells, Mary Church
Terrell, Fannie Barrier Williams, Charlotte Bass, Sadie Waterford Jones,
and Shirley Chisholm. Each in her own way has used her influence,
her job or position in life, skills, and knowledge to improve the
quality of life for Black people. Each has used her talents to protest
against the injustices of the society. Each had made personal sacrifices
to advance the cause of justice for Black people.
Mary Ann Shadd Cary was born in Wilmington, Delaware, in 1823 and
was educated in a Quaker boarding school. She later taught school and
moved to Windsor, West Canada, where she established a school and then
21
the first antislavery weekly newspaper, The Provincial Freeman .
Her influence as a change agent was evident in her politcal
activities, her journalistic protests, and her participation and
organization of citizens groups to work for positive change. Eventually
she married and moved to Washington, D. C. where she attended the newly
formed HowTard University Law School. She was one of the first Black
22
women in America to receive her law degree in 1870. Throughout
her life she remained a catalyst for social change for Blacks.
Biographical sketches of her life may be found in Scruggs' Women of
Distinction. Homespun Heroines and Other Women of Distinction also
provide bits and pieces of information about her and other outstanding
Black women.
21
Gerda Lerner, Black Women in White America (New York, Random
House, 1972), p. 323.
22
Ibid., p. 324.
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Ida B. Wells was born in Holly Springs, Mississippi, the daughter
of slaves. At the age of sixteen, she lost both her parents and her
brother to an epidemic of yellow fever and became the impromptu mother
of her brothers and sisters.
In 1884, she moved to Memphis where she taught school and by 1887
had written her first article against the racial oppression she had
experienced on a train ride in Tennessee. She later bought an interest
in a small Memphis newspaper, the Free Speech and Headlight of Memphis
,
changed the name to Free Speech and began her journalistic protests of
the lynching of Blacks.
Because of her outspoken fervor in the printed medium, she was
compelled to move to New York City in order to save her life, but she
continued her assault against the atrocities of lynching in the news-
paper, The New York Age .
Ms. Wells records of lynching brought her an invitation to speak in
England about the injustices against Blacks. On her second trip to
England, she sent back reports of her experience to the Chicago
newspaper, Inter-Ocean . Her pioneering record of lynching in America
is still recognized as one of the most outstanding, authentic sources
available.
Moving to Chicago, she began a protest on the lack of recognition
and participation of Blacks at the World Columbian Exposition of
1893.
She remained in Chicago and married Attorney Ferdinand Barnett
and
continued throughout her life to fight for justice and the abolition
of
30
racism in America. Her life is recorded in the book, The Aut obiogr aphy
of Ida B. Wells
, biographical sketches of her life are also included in
Hughes Famous Negro Heroes and Daniel’s Women Builders .
Mary Church Terrell, a contemporary of Ida B. Wells, began her
career as a teacher and eventually became the first Black woman to be
a member of the Washington, D. C. Board of Education. Her ninety years
encompassed the period from the Emancipation Proclamation to the 1954
Supreme Court School decision. Her active participation as a change
agent was evident in her organizational ability (she was instrumental
in the founding of the NAACP)
,
her skill in the unification of Black
women’s clubs throughout America, and her continued commitment to fight
for justice for Black people. Her life and contributions are described
in her autobiographical work, A Colored Woman in a White World .
Another contemporary of Ms. Wells and Terrell was Fannie Barrier
Williams, an outspoken critic against the injustices of the society
against Blacks. Born in Brookport , New York, Fannie taught school in
the South until her marriage to S. Laing Williams, an attorney in
Chicago. She challenged a white women’s club for admission as a member
and was first denied the privilege because of her race. She was later
23
accepted as the first Black female member. She also was the first
Black female on the Chicago Public Library Board and was influential in
assisting Charlamae Rollins in obtaining her job as librarian in
23
Ibid.
,
p. 447.
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Chicago. She actively worked with numerous organizations and clubs
to improve the quality of life for Black people, and especially Black
women. Her beliefs and philosophy are recorded in her speeches she
made at various civic events. They included, "Opportunities and
Responsibilities of Colored Women," delivered before the Ladies
Auxiliary of the Whittier Association of Memphis and presented at the
Congress of Representative Women at the World's Columbian Exposition.
She also wrote articles on the social condition of Blacks in Chicago
including "A Northern Negro's Autobiography." To date, ho known
definitive biography has been written on the life and contribution of
Ms. Williams.
Yet another outstanding change agent is Charlotte Bass. For more
than 40 years she was the publisher of the California Eagle and a member
of the Republican Party. In 1948, she established and became a
founding member of the Progressive Party. In 1952, she was candidate
for Vice-President of the United States on the Progressive Party
ticket with Vincent Hallihan. Her words explicitly illuminates her
beliefs and actions as a change agent.
I have stood watch over a home to protect a
Negro family against the outrages of the Klu
Klux Klan. And I have fought the brazen
attempts to drive Negroes from their homes
under restrictive convenents. I have
challenged the great cooperation which
extort huge profits from my people and
^Personal Interview, Charlamae Rollins, January 15, 1974.
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forced them to employ Negroes in their
plants; I have stormed city councils
and state legislatures and the annals of
Congress, demanding real representation
for my people. ^
A dedicated woman of tireless energy and strength, Shirley
Chisholm was the first Black woman to be elected to Congress. She
has used her position as a Congresswoman to work for positive change
for Black people and women. Born in New York City in 1924, Ms. Chisholm
graduated from Brooklyn College in 1946 and obtained her M. A. from
Columbia University. She taught at a nursery school and eventually
became the director. She entered politics in the early 1950's and
was elected as a New York State Assemblywoman in 1964. She won her
Congressional seat in 1967. Since being in Congress, she has also been
a candidate for the Presidential nomination. Ms. Chisholm has also been
an outspoken critic of racism and sexism in the American society and has
served on various committees fighting for the elimination of these ills
in her society.
Her life and contributions are described in her autobiography,
Unbought and Unbossed . Other works which tell of her life include The
Good Life by Ms. Chisholm and The Honorable Shirley Chisholm by Henry
Hicks
.
As an outstanding sociologist, humanitarian, and the Founder/
Director of Beatrice Caffrey Youth Services, as well as the Founder/
^National Guardian, Vol. 4, No. 24, (April 2, 1952), p. 3.
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Director of Halfway House Committee, Inc.
,
Ms. Sadie Waterford Jones has
worked all of her life to improve the quality of life for Black people.
Born in Memphis, Tennessee's Sadie Waterford, she and her family
moved to Muskegee Indian Territory in hopes of a better life. Because
the schools were not well organized in the territory, she was sent to
Tuskegee Institute and in 1904 was selected by her classmates as their
candidate and won the title of the most popular girl on campus. After
graduating in 1911, she became active in civic activities in her home
city, Muskogee, Oklahoma.
During World War I she raised funds and conducted a Red Cross
work room for the entire period of the war. She also organized a group
of women who met every troop train of Negro soldiers and served them
coffee and sandwiches to encourage them. At the close of the war, she
was in charge of the War Camp Community Center in Muskegee which served
much as the present U.S.O.
She also organized the Social Uplift Club which bought a lot and
established a community center. In 1922, she was sent to Fort Wayne,
Indiana, where she established the Phyllis Wheatley Community Center
which still exists today as the Fort Wayne Urban League. From Fort
Wayne, she went to New York to become a member of the National Staff of
26
the Playground and Recreation Association of America.
26Sadie W. Jones, Personal Interview, Chicago, Illinois, 10,
January, 1974.
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Sadie Waterford Jones became a member of the faculty of Roosevelt
Elementary School in Gary, Indiana. She resigned this position in July,
1926, to marry Warren B. Douglass, who at that time was a Republican
Representative in the Illinois General Assembly.
During Mr. Douglass' lifetime, she was active in Republican politics
and church affairs. Upon the death of her husband in 1934, she led a
very quiet life until 1941 when she became Assistant Director of the
Southside Community Committee. In 1950, she started the Beatrice
Caffrey Youth Service, a community agency for youths of the community.
Later she became inspired to create a halfway house for girls. The
Sadie Waterford Manor in Hazelcrest, Illinois, was completed in 1974
as a halfway house for homeless girls. This building now stands as a
monument to Ms. Jones personal commitment, sacrifices, and contributions.
In 1962 she married the late Dr. Gilbert H. Jones, former President of
Wilberforce University.
At 86
}
she is a living monument of the contributions of the Black
woman from the past to the present.
Black Women as Creative Beings^
The Black woman as a creative being is illustrated in the dance of
Katherine Dunham, the drama of Lorraine Hansberry , the poetry of
Phyllis Wheatley and the novels of Frances Watkins Harper and
Zora
Neale Hurston. Of course, it is recognized that women in
every field
including education, science, and medicine are constantly
creating and
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using their creative talent to cause things to happen. However, this
section of the review will relate to those in the creative arts.
In 1761, a young girl was kidnapped and brought from Senegal, West
Africa, to Boston, Massachusetts. She was purchased by John Wheatley
and given the name Phyllis Wheatley. Soon she learned English and at
the age of twenty, published her first book of poetry. It was the
27first volume published by a Black woman in England. Her early works
called attention to the artistic talent of the Black woman of African
descent in America. Indeed, the antislavery societies published and
sold, The Memoirs and Poems of Phyllis Wheatley
,
to illustrate the
28intellectual capacities of slaves. Luic Horton provides new insights
into the life of Phyllis in her article in Ebony magazine entitled "The
Legend of Phyllis Wheatley." Ms. Wheatley died very young but she left
a legacy of her greatness for others to enjoy.
Frances Watkins Harper was among the "free" Black women who fought
against slavery. Born of free parents in Baltimore in 1825, she used
her creative literary talents as well as her skills as a lecturer to
influence the newly freed slaves to "lift up their heads and plant the
ways of progress under the hearthstone." Touring the country for years
as a recognized spokesperson for the Antislavery Society of Maine,
22
John Henrik Clarke, "The Black Woman: A Figure in World History,
Part III. Essence , Vol. 1, July, 1971, p. 43.
28
Ibid.
,
p . 43
.
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Ms. Frances Ellen Watkins Harper was a prolific writer who published the
first novel by a Black woman in America entitled Iola Leroy and Shadows
U£lifts. As Founder and President of the National Association of
Colored Women, she was a creative genius who used her talents to describe
the condition of Blacks in the south during the Reconstruction era. She
also used her skills to assist Blacks in making the transition from
slaves to freemen and women.
Her poetry expressed her longing desire:
Make me a grave where-er you will,
In a lowly plain or lofty hill;
Make it among earth's humblest graves,
But not in a land where men are slaves
I ask no monument, proud and high.
To arrest the gaze of the passers-by;
All that my yearning spirits craves
29
Is bury me not in a land of slaves.
Her published works include Poems on Miscellaneous Subjects and Moses :
A Story of the Nile .
Renowned dancer, anthropologist, and choreographer, Katherine
Dunham is recognized as one of the early pioneers of Black dance In the
United States. Indeed, Walter Terry wrote that Black dance in this
29
Ibid., p. 44.
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country could not have emerged as it has "without the efforts of that
super, Black dance pioneer, Ms. Katherine Dunham... 30
Katherine's autobiographical book, A Touch of Innocence
, tells of
her early discovery of the dance in high school. She continued her
interest in dancing by majoring in anthropology at the University of
Chicago. While in school she met the noted anthropologist, Melville
Herkovits, who influenced her to choose the West Indies as the location
for an anthropological investigation of the Negro dance.
With a combination of dance and anthropology she received a
Rosenwald Travel Fellowship and studied and lived in the West Indies
including Haiti, Jamaica, Trinidad, and Martinique for eighteen months
and completed her master's thesis, The Dance of Haiti . While studying
she gathered invaluable materials which she used in future stage
productions.
Returning to the United States, she originated numerous stage and
screen productions which were reported in Musical America , Newsweek ,
and Dance Magazine . Her anthropological expeditions were also detailed
in the New Yorker Magazine and other serials.
A compilation of her achievements and contributions are enumerated
in the book. Black Dance in the United States from 1619-1910 . Katherine
accomplished yet another dream when she established a dance school which
remained opened for ten years. Today (1975) she is a university
30Walter Terry, "World of Dance," Saturday of Literature ,
September 26, 1970, p. 26.
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professor and is sharing her life and knowledge with students
interested in dance and anthropology. Her contributions include her
development of entertainment from authentic ethnic materials which
have been valued by Black and white alike.
Lorraine Hansberry s gift of expressing Black people's innermost
feelings of despair and while at the same time hope was recorded in
her masterpiece drama, Raisin in the Sun
.
Martin Luther King spoke of Ms. Hansberry 's creative genius in
this way:
"Her commitment of spirit, her creative
literary ability and her profound grasp
of the deep social issues confronting
the world today will remain an inspira-
tion to generations yet unborn, although
^
she only lived for thirty-four years."
Lorraine Vivian Hansberry 's creative talent as a playwright and
author touched many lives. Born in Chicago, Illinois, on May 19, 1930,
the youngest of four children, Lorraine attended schools on the south
side of Chicago. She also attended the University of Wisconsin but
found it disappointing.
Moving to New York, she eventually married Bob Nemiroff, and
concentrated on writing. In January, 1959, her play, A Raisin in
^Lorraine Hansberry, To Be Young, Gifted, and Black , adapted by
Robert Nemiroff (New York: New America Library, 1970), Introduction.
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the Sun
,
was presented to the world and was immediately acclaimed as
an outstanding play, winning the New York Drama Critics Circle Award for
the Best American Play of the season. The play depicts the struggles,
pains, and suffering of a Black family. She continued to write and
presented her second play, The Sign in Sidney Brustein's Window in 1964,
the year of her death. The autobiographical work about her life, To Be
Young, Gifted, and Black
,
completed and adapted by her husband, was
presented posthumously as a play in January, 1969.
Ms. Hansberry's works radiate talent and challenge the mind.
Through her plays she has captured so much of the basic texture and
fiber of life, not with despair, but realism and truth. Although now
gone, her contributions remain a gift to all.
Zora Neale Hurston was the most prolific Black female novelist in
32
America. A novelist, anthropologist, and poet, Zora Neale Hurston
was born in 1901. She was the author of four novels, two folklore
collections, an autobiography, several short stories, two plays, and
33
many essays and articles. Some of her works include Tell My Horse
,
Jonah's Gourd Vine
,
Their Eyes Were Watching God
,
Seraph on the Suwanee
,
and Man of the Mountain . Her works have kept alive the African culture
and the oral tradition. Furthermore, her research in folklore has
engendered the spirit of Blacks in their quest for their African past.
3?
Ellease Southerland, "Zora Neale Hurston: The Novelist -
Anthropologist's Life Works," Black World , Vol. 23, No. 10, August, 1974.
33
Ibid.
,
p. 21.
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It is evident that Black women have made tremendous contributions.
Professor Gerda Lerner provided the theoretical reference for this
study when she stated:
Black history is beginning to serve whites as an
antidote to centuries of racist indoctrination
by providing essential knowledge without which a
more truly democratic nonracist society cannot be
built. Black history is serving Blacks in a
somewhat different way by arousing pride in a
legitimate past, enhancing self-respect, and
providing heroes (heroines) and leaders with
^
whom Blacks can identify.
In summary, this chapter provides supportive sources which
document the contributions of a representative sample of Black women
as leaders, change agents, and creative beings from the African past
to the American present. Additionally, it provides an historical
overview of the Black woman in America.
The following chapter will discuss the methodology used to
ascertain student perceptions of Black women's contributions.
^Gerda Lerner, Black Women in White America . (New York: Vintage
Books, 1973), p. xvii
.
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CHAPTER III
METHODOLOGY
In the previous chapter
,
the review of the literature presented
an historical overview of the Black women in America as well as sources
which document the contributions of a representative number of Black
female leaders, change agents, and creative beings.
In this chapter, the sample population studied will be described,
along with experimental procedures, instrumentation, and procedures
for statistical analysis of the research data.
This chapter is divided into four segments. The first describes
the population. The second details the experimental procedures and
the participants' use of the instrument. The third section describes
the research instrument - the Osgood semantic differential; and the
fourth segment details the procedures for the statistical analysis used
in this study.
The Population
The population studied consisted of an incidental sampling of forty
persons in four equal groups, ten Black males, ten Black females, ten
white females, and ten white males, attending a class ("Black Women:
^Henry E. Garrett, Statistics in Psychology and Education,
(New York: David McKay, 1958), p. 207.
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Catalysts for Change") at Governors State University (GSU)
,
Park Forest
South, Illinois. The class was offered as an elective for students who
were members of the university community. The participants were given
the option to register for or audit the class. The class was announced
verbally and notices were posted throughout the school. The students
were aware prior to the beginning of the class that they were
participating in a research study and would be expected to complete a
research instrument.
Experimental Procedures
Since the purpose of the study was to determine, if there was any
significant differences in college students' perceptions of Black
women's contributions as leaders, change agents, and/or creative beings
upon completion of a learning module, the investigator designed a
learning module (See Appendix D) entitled "Black Women: Catalysts for
Change."
The module consisted of sessions employing a combination of lecture,
discussion, small group and media techniques. Several outstanding
Black women also visited the class as resource persons. Each session
exposed the students to the varying ways Black women have made contri-
butions as leaders, change agents, and creative beings via their
participation in governmental affairs, the building of schools and other
institutions, and leading the fight for the survival and freedom of
Black people through their origination and perpetuation of positive acts.
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In addition, an historical overview of Black women in Africa and America
was included in the course.
Synopsis of the Learning Module - "Black Women: Catalysts for Change."
Session I — 5:00-9;00 p.m.
The class began with an introduction to all the participants. The
co-ordinator then proceeded to discuss the objectives of the learning
module as well as the use of the research instrument, Osgood’s semantic
differential. The instructions for completing the instrument were read
aloud as participants read them silently. Ample time was provided to
complete the semantic differential by all persons. Each pretest was
reviewed to assure that each item had been completed by each person.
A general overview of the class was then given by the co-ordinator
including a discussion of the rationale for the class, objectives,
mdoule competencies, planned learning activities, and required readings.
Harmene Hartman, guest lecturer, then discusseu the sociological
implications of the roles of Black women in America. She also shared
with the class a pictorial, historical chronology of the Black woman
in America. The class learned of her research on the Black woman at
the National Archives in Washington, D. C. as well as her research
techniques. They also discussed the effects of photographs in
influencing perception.
Upon completion of her lecture, the students shared a general
question and answer period with her which proved to be quite valuable
and informative.
Session 2 — 5.00-9:00 p.m
After a brief review of the previous class session, the co-ordinator
detailed her initial interest and research in gathering information by
and about ten selected Black women of Chicago who had made significant
contributions to the society. She discussed the personal interviews
that she had with several outstanding Black women and the importance
of identifying, researching, and recording information about Black
female contributors. Some of the Black female contributors discussed
were
:
Ida B. Wells - social activist
*Charlamae Rollins - editor, librarian, and storyteller
^Madeline Stratton - author, teacher, and lecturer
Lorraine Hansberry - playwright
*Sadie Waterford Jones - community organizer, 1 ounder/Director
of the Beatrice Caffrey Youth Service
*Dr. Nancy Arnez - (former) Director of the Center for Inner City
Studies, Northeastern Illinois University
Katherine Dunham - dancer, anthropologist
Gwendolyn Brooks - Poet Laureate of Illinois
*Dr. Eliza Gleason - Professor, Assistant Librarian, Chicago
Public Library
*Alfreda Duster - community activist, editor of her mother s
book,
The Autobiography of Ida B. Wells
^personal interviews on tape - 1974.
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Madeline Stratton, author, teacher, and lecturer, visited the
class as a representative Black female contributor. She discussed her
life in Chicago including her experiences in Chicago during the 1919
race riots, her early teaching experiences during the depression, and
her efforts to inspire youngsters to be proud, thinking persons. She
also discussed Black females who were making significant contributions
to the society.
During this session, the class also participated in small group
discussions. Members of the class were randomly divided into groups of
six to seven persons. Both Black and white, male and female students
were interspersed within the small groups. Each group was instructed
to discuss each of the following three questions and return to the
classroom with a written summary of the response to each of the three
questions.
When did you first become conscious of a Black
woman in your life?
What is your definition of a significant
contribution?
Do you feel that Black women have made
significant contributions? If so, what are
some of them?
Upon coming together as a total group, the representative from
each small group read and discussed the group s conclusions. The
summaries proved to be stimulating and provocative.
46
To examine whether or not Black women’s contributions were included
in a film which discussed Black history, the students viewed the film,
"Black History: Lost, Stolen or Strayed."
The discussion which followed pointed to the need to have a record
of Black women s contributions not only in the printed medium but also
in the visual arts as well.
Session 3 — 10:00 a.m. - 3:00 p.m.
Four Black females participated in a panel discussion on
contributions of Black women.
Sadie Waterford Jones
,
an 86 year old social activist, shared her
life experiences and work as Founder /Director of community agencies
in Chicago and Fort Wayne, Indiana. She gave her views on
significant Black women in her life. She pointed to the work of
Ida B. Wells, Alfreda Duster, Mrs. Booker T. Washington, and other
Black women she knew in her lifetime.
Brenda Eichelberger , chairperson of the National Black Feminist
Organization, Chicago Chapter, gave insights into the roles and
contributions of contemporary Black women.
Carol Adams
,
founder of "Still Doing Time" and other community
programs for women prisoners, provided her expertise as a
sociologist and gave insight into the contributions ob Black
women as a collective group.
Alice Browning
,
editor of the magazine, Negro Story , and Founder
of the International Black Writers Conference, gave insights into
her view of the contributions of Black women in the literary arts.
Her experiences in assisting writers in publishing their first
works proved to be a rare story of courage and faith in Black
people
.
Class participation in the forum proved to be thought provoking.
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In the afternoon, the class did an analysis of the image of Black
women’s contributions in textbooks and children's books. Students, in
small groups, determined what information about Black women’s contribu-
tions were included in a variety of Social Studies and children's books.
They found a paucity of information about women in most of the books
and even less about Black women. The class discussed why the omissions
were evident and what should be done about them.
Session 4 — 5:00-9:00 p.m.
After a review of the previous class, the co-ordinator discussed
the impact of the contributions of Black women in the creative arts
including:
Maya Angelou
Gwendolyn Brooks
Margaret Burroughs
Shirley Graham DuBois
Mari Evans
Nikki Giovanni
Lorraine Hansberry
Zora Neale Hurston
Pearl Primus
Sonia Sanchez
Augusta Savage
Margaret Walker
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The students also had the privilege to meet and talk to Alfreda
Duster, the daughter of Ida B. Wells. Ms. Duster shared with the class
her experiences in editing her mother’s work. The Autobiography of Ida
B. Wells
,
as well as the years of struggle to get the book published.
Ms. Duster brought to the class artifacts which belonged to her mother
including personal letters, speeches, and pictures. She provided
glimpses of her mother’s work in Chicago, her travels in London, her
protests against lynching, and her personal commitment to improve the
quality of life for Black people. Ms. Duster also talked about her
own personal goals and commitments to life, her "five little Dusters"
(her children) and her work in community organizations over the years.
After a question and answer period, autographed copies of her book
were made available.
Session 5 — 5:00-9:00 p.m.
As a continuation of the previous class, students viewed a segment
of the film, "To 3e Young, Gifted, and Black," an autobiographical play
on the life and works of Lorraine Hansberry.
After discussing the impact of Lorraine Hansberry’ s creative
talents, the co-ordinator discussed Black women’s contributions
as
leaders and change agents. Included in this discussion were
the
contributions of:
Shirley Chisholm
Candiss Collins
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Clara Jones
Virginia Lacy Jones
Barbara Jordan
Marjorie Lawson
Miriam Makeba
Pauli Murray
Queen Nefertari
Edith Sampson
Barbara Sizemore
Sojourner Truth
Harriet Tubman
Madam Sarah Walker
Maggie Leona Walker
The co-ordinator attempted to provide an overview of their
contributions within their historical period.
The students also heard a Black man's view of Black women's
contributions in a lecture presentation by Professor Anderson Thompson.
Session 6 — 10:00 a.m. - 3:00 p.m.
The morning session consisted of summarizing the contributions of
Black women as well as attempting to discover ways t.o incorporate this
information into books and other media for schools and society at large.
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Again the class was divided into small groups and was instructed
to provide a summary statement of what could be done to perpetuate positive
perceptions about Black women and their contributions. The summaries
suggested
:
writing biographies of significant Black women
wr i-ting publishers pointing out the omissions and
distortion in books and recommending changes in
the textbooks and children's books
collecting data through oral history tradition
identifying Black female contributors in their
own communities
Each participant again received a second copy of the research
instrument. The instructions were read aloud as the participants
read them silently. Ample time was permitted for completing the
semantic differential. The post test was collected and each was
checked for accuracy.
Students were requested to give an evaluation of the class.
Their personal comments include the following:
"I think this course has provided an excellent and much
needed forum on the accomplishments and contributions of
Afro-American women. The discussions and presentations
have increased my knowledge of the many ways large and
small that women can make meaningful contributions to
one another and to the world. The exposure to the variety
of views has been challenging and stimulating..."
"The class has been a very positive and informative
experience for roe. It's well worth the time and effort
it takes to attend the class..."
"I think this is very instructive in this day and age.
Maybe have a sequel - another course..."
The class nas been a source of valuable information for
me. The sharing of lives, dynamic contributions and a
warmness of our speakers have influenced me tc examine
my beliefs of contributions that truly effect or promote
change."
"I would change nothing!!!!"
I think the class "Black Woman, a Catalyst for Change"
is an outstanding class and serves to encourage and
inspire Black people to be proud of their heritage.
And to give other races some insight of the importance
of the Black women's contribution in America..."
"This class has exposed me to the great contribution
Black women have made and are making to our society.
It has made me aware that it is a great need for us
to communicate these things to others and to make them
more knowledgeable about our race, and to look at it
as a whole not just man's contribution, but the total
Black race. . ."
"This course has opened my eyes to myself and other
Black women. I feel as though it is just dynamic.
I found it very interesting and I will continue to
enlighten myself with contributions made by Black
women and to communicate with others so that they
will be aware..."
"This class has been an important happening in my
life because it has helped me to raise the conscious-
ness of a need for my doing some of the things I
aspire to but have lacked inspiration to start. Also
I've become knowledgeable of Black women and their
contributions and the need to raise other people's
consciousness of their contributions..."
"A marvelous experience to help maintain the positive
feeling I have of and for the Black women. My
consciousness of self and of Black women in general
had already been raised previous to my participation
in this module. A marvelous reinforcement of my
here and now feelings about marvelous Me !
"I think the class on Black women: "Catalysts for
Change" is great and very interesting. I’ve learned
about many Black women and their contributions that I
did not know about. I don't feel that anything should
be changed. Everything has been wonderful lust as they
are."
"The class \tself was very stimulating as well as
enlightening. I've learned more about Black women than
I've ever known in the past..."
"This call to recognize the Black woman has been a
beautiful experience and very informative. I'm very
glad I have had the chance and opportunity to be
exposed to our mothers and sisters who have contributed
much to humanity and history of my race. I was able
to meet positive Black sisters who are inspiring and
directional to me as a person..."
"I certainly have more awareness of the contributions
of Black women in our society. Also I learned more
about the individual Black women..."
"This module, is absolutely fantastic. I've enjoyed
it - it was educational and informative..."
"A follow-up course should be offered..."
For additional comments, see Appendix E.
Approximate Time Distribution of Learning Module
Lectures
Panel and small group
discussions
30%
25%
Media
(including films and
tapes)
Presentations by outside
contributors
15%
20%
Evaluation of curricular
materials
Research instrument,
evaluation of class,
and comments
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The Research Instrument
Nature of the Instrument
The Osgood semantic differential (developed by Charles S. Osgood
and associates at the University of Illinois) is a research tool
utilized to objectively measure meaning (see Appendix C) . It is a
systematic attempt to subject meaning to quantitative measurement.
Through the selection of a small, but carefully devised sample of
descriptive, polar terms, meanings, and their variations can be
quantitatively measured. From this quantitative measurement has
evolved three multidimensional factors, namely, evaluative, potency,
and activity.
According to Osgood, the evaluative factor is evidence of the
attitudinal variable of human thinking; the potency factor is concerned
with power and the things associated with size, weight, toughness,
and the like; and the activity factor relates to quickness, excitement,
2
warmth, and agitation.
It is recognized that these three dimensions do not exhaust the
ways in which meanings vary; however, they are felt to represent the
most dominant dimensions of total variance evident through factor
analysis.
^Charles S. Osgood, The Measurement of Meaning , (Urbana:
University of Illinois Press, 1957), p. 1.
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The semantic differential has been used to measure a variety of
concepts in varying fields. Although their research differs, Lawson, 3
4 5 ,LaGrand, Tnandis, and Friedman and Gladden are but a few of the
numerous researchers who have adapted Osgood's semantic differential
to meet the specific research needs of their respective projects.
The versatility of the semantic differential is perhaps best explained
by LaGrand' s conclusions that "the use of the semantic differential in
numerous studies is based upon the theory of the perceptual psycholo—
gists that the individual subject reacts to a given situation in terms
of what meaning the situation holds for him." Thus, the investigator
found this instrument to be ideally suited to the study of Black
Cassell A. Lawson, "A Study of the Differentia] Effects of
Integrated Living Environment on the Black and White College Student:.
"
Notre Dame, University of Notre Dame, Notre Dame, Indiana, 1974.
Louis E. LaGrand, "A Semantic Differential Analyses of the
Behavioral Characteristics of Athletic Coaches as Reported by
Athletes." Unpublished Dissertation, Florida State University,
June, 1970.
^Harry C. Triadis, "Differential Percept of Certain Jobs and
People by Managers, Clerks and Workers in Industry." Journal of
Applied Psychology
,
Vol. 43, August, 1959, p. 221-25.
6
C. Jack Friedman and John W. Gladden, "Objective Measurement
of Social Role Concepts via the Semantic Differential." Semantic
Differential Technique: A Sourcebook
,
p. 484-91.
^Ibid.
,
p. 42.
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women's contributions as perceived by Black and white, male and female
college students.
In this investigation, the instrument consisted of eighteen
pairs of descriptive, polar terms representing threa multidimensional
factors of meaning, evaluative, activity, and potency.
The EVALUATIVE factor is identified by such descriptive
adjectives as: good-bad, optimstic-pessimistic, complete- incomplete,
ugly-beautiful, positive-negative, and rich-poor.
The ACTIVITY factor is identified by such descriptive adjectives
as: active-passive, excitable-calm, meaningful-meaningless, important-
unimportant, progressive-regressive, fast-slow.
The POTENCY factor is identified by such descriptive adjectives
as: strong-weak, serious-humorous, hard-soft, constrained-free,
interesting-boring, and masculine-feminine.
There were seven scale positions of equal value for each of the
eighteen pairs of polar terms. Each scale position was given the
value of 10.
(10) extremely (70) extremely
(20) quite (60) quite
(30) slightly (50) slightly
(40) neither
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A mean score of 10 indicated the scale position to the extreme
left of the bi-polar continuum. While a mean score of 70 indicated
the scale position to the extreme right, the neutral point, 40, was
in the very center of the seven scale positions.
Six concepts were used with the Osgood semantic differential.
One concept on each sheet of the instrument.
The concepts investigated represented Black women’s contributions
as leaders, change agents, and creative beings. Three additional
correlative concepts employed were self, Black female headed house-
holds, and Black woman (see Appendices A and B) . Although these three
were not directly related to the hypotheses of the study, the re-
searcher felt that the data would be resourceful in providing additional
insight into the perceptions of the students.
Each of the concepts with or without its concommitant definition
were as follows:
SELF -
The respondents used this concept to describe
himself or herself.
BLACK WOMEN -
The respondents gave their first impression of
this concept on the semantic differential scale.
CHANGE AGENTS -
Black women using their policy or decision
making positions to originate and foster
social change.
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LLALEFo -
Black women using their knowledge and skills
in originating actions for improvements which
are evident in the community.
CREATIVITY -
Black women using their literary, musical, and/or
creative talents to transmit ideas which motivate
and encourage social change. This includes the
originality of thought or ideas which foster
social change.
BLACK PARENT (Female Headed Household)
Households with children headed by a singular
female person.
Validity of the Instrument
When an instrument measures what it is meant to measure, it is
said to be valid. In the semantic differential, since there are no
commonly accepted quantitative criterion of meaning, the validity
of the instrument is assessed by "face validity." Face validity is
when the multidimensional factor distinctions the instrument provides
agree with those inferences made by most observers without the aid
of the instrument. Thus, because the polar terms used on the scale
correlate with the multidimensional factor results expected from
common sense, the instrument is considered valid. For example,
such terms as fast—slow are considered by most to be active. Em-
ploying this parameter to a study on election results, Osgood and
associates found a high correlation between the semantic differential
scores and the external criteria of face validity. The research of
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8.9 10Rowan, Gulliksen, and Saffir concur with Osgood’s findings.
Reliability
An instrument is said to be reliable to the degree that the same
scores can be reproduced when the same objects are measured repeatedly.
In his research, Osgood found that the scores of the three types of
reliability (item-reliability, dimensional score reliability, and the
"concept meaning' reliability) could be consistently reproduced in
experiments, thus providing supportive evidence of the basic reliability
of the instrument.
Administration cf the Instrument
The administration of the instrument was preceded by (1) the
distribution of a preliminary questionnaire on the participant’s back-
ground and (2) an instruction sheet on how to complete the semantic
differential. Participants completed a pretest at the beginning of
the first class session, and using the same instrument, completed the
C. Rowan, "Some Developments in Multidimensional Scaling
Applied to Semantic Relationships." Unpublished Doctor's Disserta-
tion, University of Illinois, 1954.
9
H. Gulliksen, "A Least Square Solution for Successive
Intervals
Assuming Unequal Deviations," Psychometrika , Vol. 19,
June, 19
,
10
M. Saffir, "
Three Psychophysic
179-98.
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post test at the end of the class. The scores for each concept were
manually computer for each of the three factors representing the six
concepts. These scores were then placed on IBM data cards for statistical
analysis with the computer.
Statistical Analysis
With the use of the Vogelback Computer Center on the campus of the
University of Massachusetts, the Statistical Package for Social Science
(SPSS) program was used to obtain the statistical results. A one-way
analysis of the variance was used in this study to test the hypotheses.
The .05 level of significance was held critical for all tests made.
In summary, this chapter described the population, experimental
procedures, the research instrument, and the statistical analysis of
the data. The following chapter will detail the results of the
investigation and discuss the findings.
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CHAPTER IV
RESULTS AND DISCUSSION
Chapter III detailed the methodology of the study which included
the population, experimental procedures, the research instrument,
and the procedures for the statistical analysis of the data.
This chapter will provide the results from the testing of the
null hypotheses with 40 subjects representing four groups, Black male,
Black female, white male, and white female college students. A
discussion of the findings will also be included.
There will be no significant differences
in Black male students' perceptions of
Black women's contributions as leaders,
change agents, and/or creative beings
upon completion of the learning module.
There were no significant differences in Black male students'
perception of Black women's contributions as leaders and change
agents (see Table 1 - 8). However, there was a significant difference
in the potency factor for the concept, creativity (F = 2.60), therefore
this hypothesis was partially rejected (see Table 9).
61
Analysis of Variance for Group I - Black Male Students -
for the Concept Leader - Evaluative Factor (Pre - Post Test)
Source df SS MS F
Between 1 0 0 0
Within 18 1232.20 68.45
Total 19 1232.20
Table 2 Analysis of Variance for Group I - Black Male Students -
for the Concept Leader - Activity Factor (Pre - Post Test)
Source df SS MS F
Between 1 3.2 3.2 .038
Within 18 1519.00 84.38
Total 19 1522.20
Table 3 Analysis of Variance for Group I - Black Male Students -
for the Concept Leader - Potency Factor (Pre - Post Test)
Source df SS MS
Between
Within
1
18
5.0
960.80
5.0
53.37
094
Total 19 965.80
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Analysis of Variance for Group I - Black Male Students -
for the Concept Change Agent — Evaluative Factor (Pre —
Post Test)
Source df SS MS F
Between 1 1.8 1.8 .032
Within 18 1007.4 55.96
Total 19 1009.20
Table 5 Analysis of Variance for Group I - Black Male Students -
for the Concept Change Agent - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1 3.2 3.2 .04
Within 18 1448.00 80.44
Total 19 1451.20
Table 6 Analysis of Variance for Group
for the Concept Change Agent -
Test)
I - Black Male
Potency Factor
Students -
(Pre - Post
Source df SS MS F
Between 1 4.05 4.05 .058
Within 18 1248.50 69.36
Total 19 1252.55
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Table 7 Analysis of Variance for Group I - Black Male Students -tor the Concept Creativity - Evaluative Factor (Pre -Post Test)
Source df SS MS F
Between 1 8.45 8.45
.264
Within 18 576.10 32.00
Total 19 584.55
Table 8 Analysis of Variance for Group I - Black Male
for the Concept Creativity - Activity Factor
Test)
Students -
(Pre - Post
Source df SS MS F
Between 1 96.80 96.80 1.46
Within 18 1190.20 66.12
Total 19 1287.00
Table 9 Analysis of Variance for Group I - Rlack Male Students -
for the Concept Creativity - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1 252.05 252.05 2.60*
Within 18 1738.90 96.60
Total 19 1990.95
*P < .05 level of significance
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The mean scores from the pretest and post test resulting from the
responses of Black male students suggest that they perceived Black women's
contributions as leaders, change agents, and creative beings to be quite
evaluative. The evaluative factor in this study was identified by such
adjective scales as good-bad, optimistic-pessimistic, complete- incomplete
,
ugly-beautiful, positive-negative, and rich-poor. Since the mean scores
of the Black male students for the evaluative factor were within the
second scale position to the left of the neutral point (see Table 13 - 15),
their perceptions of Black women's contributions related to those
adjectives of Black women's contributions related to those adjectives
to the left of the neutral point (good, optimistic, complete, ugly,
positive, and rich). In his book, The Measurement of Meaning , Osgood
states:
"For the evaluative factor, the scales having
the purest loading on this factor, regardless
of size of loading, are good-bad, optimistic-
pessimistic, positive-negative, complete-
incomplete, and timely-untimely."^
Thus, ugly seems to be an insignificant scale at this point.
Furthermore, Black male students perceived Black women's contributions
as leaders and change agents to be quite potent before and after the
learning module. The potency factor was identified by such adjective
scales as strong-weak, serious-humorous, hard-soft, constrained-
free, interesting-boring, and masculine-feminine. Since the
mean
scores were within the second scale position to the left of
the
neutral point (see Tables 13 - 15), the data suggest that
they
perceived Black women’s contributions to be quite potent
and related
1
Charles E. Osgood, The Measurement of Meaning , (Urbana:
University
of Illinois Press, 1971), p. 62.
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to those adjectives to the left of the neutral point (strong, serious,
hard, constrained, interesting and masculine).
For the concept, creativity, however, Black male students
perceived Black women's contributions in terms of their creativity
as quite potent before the learning module and slightly potent after
the learning module.
Black male students also perceived Black women's contributions as
leaders to be quite active on the pretest and extremely active on
the post test (see Table 10). They perceived Black women's contribu-
tions as change agents to be extremely active on both the pretest
and the post test (see Table 11). Additionally, they perceived Black
women's contributions as creative beings to be extremely active on the
pretest and quite active on the post test. The activity factor in
this study was identified by such adjective scales as active-passive,
excitable-calm, meaningful-meaningless, important-unimportant,
progressive- regressive
,
and fast— slow. Since all of the mean scores
were in the second and third scale positions, their perceptions related
to those adjectives to the left of the neutral point (active, excitable,
meaningful, important, progressive, and fast).
Table 10
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Mean Scores and Standard Deviations for Group I - Black
Male Students — for the Concept Leader (Pre — Post Test)
Source M SD M SD
Pre Post
Evaluative 26.7 6.8 26.7 9.4
Activity 20.0 8.2 19.3 • 10.0
Potency 26.4 6.67 27.4 7.8
Table 11 Mean
Male
Test)
Scores and
Students -
Standard
for the
Deviations for Group I - Black
Concept Change Agent (Pre - Post
Source M SD M SD
Pre Post
Evaluative 25.9 7.1 26.5 7.2
Activity 17.4 8.0 18.2 9.77
Potency 25.4 7.2 26.3 9.2
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Table 12 Mean Scores and Standard Deviations for Group I - Black
Male Students - for the Concept Creativity (Pre - Post
Test)
Source M SD M SD
Pre Post
Evaluative 25.5 6.1 26.8 5.1
Activity 16.3 6.3 20.7 9.6
Potency 26.0 9.0 33.1 10.5
Hypothesis 1 - Discussion
There were no statistically significant differences in Black male
students' perceptions of Black women's contributions as leaders and
change agents, however, there was a significant difference between
the pretest and post test for the concept, creativity - potency factor.
The mean scores suggest that Black male students in this study
had favorable perceptions about Black women's contributions as
leaders and change agents before and after the module. Thus, in terms
of the evaluative factor, they had a positive attitude toward Black
women's contributions. They also perceived the Black woman's contri-
butions to be quite active and quite potent except for the concept,
creativity. The data suggests that Black male students perceived
Black
women's contributions in terms of their creativity as quite
potent
before and slightly potent after the learning module.
This change in
perception may have been influenced by the content of the
learning
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module. Moreover. Black male students’ may have had a sexist view
that influenced their change in perception.
H
2
There will be no significant differences
in Black female students* perceptions of
Black women's contributions as leaders,
change agents and/or creative beings
upon completion of the learning module.
Black female students in this study perceived the Black woman's
contributions as leaders, change agents, and creative beings similarly
before and after the learning module, thus there were no statistically
significant differences (see Tables 13 - 21). Therefore, this
hypothesis was accepted.
Analysis of Variance for Group II - Black Female Students -
for the Concept Leader - Evaluative Factor (Pre - Post
Test)
Source df SS MS F
Between 1 4.05 4.05 .094
Within 18 771.70 42.87
Total 19 775.75
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Table 14 Analysis of Variance for Group II
for the Concept Leader - Activity
- Black Female Students -
Factor (Pre - Post Test)
Source df SS MS F
—
Between 1 14.45 14.45
.144
Within 18 1807.30 100.40
Total 19 1821.75
Table 15 Analysis of Variance for
for the Concept Leader -
Group II — Black Female Students -
Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 .80 .80 .03
Within 18 445.40 24.74
Total 19 446.20
Table 16 Analysis of Variance for Group
for the Concept Change Agent -
Post Test)
II - Black
Evaluative
Female Students -
Factor (Pre -
Source df SS MS F
Between 1 259.20 259.20 2.12
Within 18 2199.80 122.21
Total 19 2459.00
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Analysis of Variance for Group II - Black Female Students -
for the Concept Change Agent - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1 405.00 405.00 2.0
Within 18 3567.20 198.17
Total 19 3972.20
Table 18 Analysis of Variance for Group II - Black Female Students -
for the Concept Change Agent - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1 88.20 88.20 .959
Within 18 1656.00 92.00
Total 19 1744.20
Table 19 Analysis of Variance for Group II - Black Female Students -
for the Concept Creativity - Evaluative Factor (Pre -
Post Test)
Source df SS MS F
Between 1 24.20 24.20 .567
Within 18 768.80
Total 19 793.00
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Analysis of Variance for Group II - Black Female Students -
for the Concept Creativity - Activity Factor (Pre - Post
Test)
Source df SS MS
Between 1 28.80 .691
Within 18 750.20 41.67
Total 19 779.00
Table 21 Analysis of Variance for Group II - Black Female Students -
for the Concept Creativity - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1 .45 .45 .015
Within 18 531.31 29.51
Total 19 531.75
The mean scores of the pretest and post test of Black female
students suggest that their perceptions of Black women’s contributions
as leaders and creative beings were quite evaluative (see Tables 22
-
23). Since the maan scores were within the second scale position
to
the left of the neutral point, Black female students’ perceptions
related to those adjectives to the left of the scale including good,
optimistic, complete, ugly, positive and rich. They perceived
the
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Black women’s contributions as change agents to be slightly evaluative
for the pretest and quite evaluative for the post test (see Table 22).
They also perceived the Black women’s contributions as leaders to be
extremely active before and quite active after the learning module
(see Table 22). They perceived the Black women's contributions as
change agents to be quite active before and extremely active after
the class. This was also true for the concept, creativity (see
Tables 23 - 24) . Since the mean scores for the activity factor were
in the second or third position to the left of the neutral point,
their perceptions related to those adjectives to the left of the
neutral point (active, excitable, meaningful, important, progressive,
and fast).
Black females in this study perceived Black women’s contributions
as leaders, change agents and creative beings to be slightly potent.
The pretest and post test mean scores for the potency factor for
all three concepts (leader, change agent and creativity) were within
the third scale position to the left of the neutral point. Thus,
they perceived them to be related to the adjectives to the left of
the scale (strong, serious, hard, constrained, interesting, and
masculine) .
Table 22
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^lean Scores and Standard Deviations for Group J.I — Black
Female Students - for the Concept Leader (Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 27.3 6.9 28.2 6.1
Activity 18.9 8.9 20.6 10.9
Potency 30.9 5.3 30.5 4.5
Table 23 Mean Scores and
Female Students
Test)
Standard
- for the
Deviations for Group II - Black
Concept Change Agent (Pre - Post
Source M SD M SD
Pre Post
Evaluative 36.1 14.6 28.9 5.5
Activity 28.9 16.4 19.8 11.17
Potency 35.4 12.3 31.2 5.6
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Table 24 Mean Scores and Standard Deviations for Group II - Black
Female Students - for the Concept Creativity (Pre - Post
Test)
Source M SD M SD
Pre Post
Evaluative 28.6 6.3 26.4 6.6
Activity 18.7 5.1 16.3 7.5
Potency 34.6 6.0 34.9 4.7
Hypothesis 2 - Discussion
The data suggest that Black female students in this study had
favorable perceptions about Black women’s contributions as leaders,2.3 4
change agents, and creative beings. Ladner, Davis, and Lerner
would certainly concur that Black women have made positive contribu-
tions as leaders, change agents and creative beings and have documented
some of these contributions in their research.
Black female students also perceived Black women’s contributions
as quite active and only slightly potent. Osgood indicates that
^Joyce Ladner, Tomorrow’s Tomorrow , (New York, Anchor Books,
1971).
^Angela Davis, "Reflections on the Black Woman's Role in
the
Community of Slaves," Black Scholar , December, 1971, p. 3-15.
4Gerda Lerner, Black Women in White America , (New
York, Vintage
Books, 1973).
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an element of the potency factor is power. Perhaps Black women’s
contributions are perceived as slightly potent because of the in-
equitable distribution of power in this society and the lack of
adequate power by Black women, even those who are making significant
contributions.
H
3
There will be no significant differences
in white female students’ perceptions of
Black women's contributions as leaders,
change agents, and/or creative beings
upon completion of the learning module.
There were no significant differences in white female students'
perceptions of Black women’s contributions as leaders, change agents,
and/or creative beings upon completion of the learning module (see
Tables 25 - 33). Therefore, this hypothesis was accepted.
Table 25 Analysis of Variance for Group III - White Female
Students - for the Concept Leader - Evaluative Factor
(Pre - Post Test)
Source df SS MS F
Between 1 16.20 16.20 .656
Within 18 444.60 24.70
Total 19 460.80
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White female students' mean scores (pretest and post test)
suggest that they perceived Black women's contributions as leaders,
change agents and creative beings to be quite evaluative. All of
their mean scores were to the left of the neutral point, therefore,
their perceptions related to the adjectives to the left of the
neutral point (good, optimistic, complete, ugly, positive, and rich).
They also perceived Black women's contributions as leaders and creative
beings to be quite active and extremely active as change agents.
Since the mean scores for the activity factor were to the left of
the neutral point, they were represented by such adjectives as active,
excitable, meaningful, important, progressive and fast. White
females perceived Black women's contributions as leaders to be
slightly potent on the pretest (same as Black females) but quite
potent on the post test (see Table 34). They also perceived Black
women's contributions in terras of their creativity as slightly
potent on both the pretest and post test (see Table 36). Black
women's contributions as change agents were also perceived as
quite potent on both the pretest and post test (see Table 35).
Since their mean scores were to the left of the neutral point,
the potency factor was identified by such adjectives as strong,
serious, hard, constrained, interesting and masculine.
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Analysis of Variance for Group III - White Female Students -
for the Concept Leader - Activity Factor (Pre - Post Test)
Source df SS MS F
Between 1 4.05 4.05 .100
Within 18 728.90 40.49
Total 19 732.95
Table 27 Analysis of Variance for
for the Concept Leader -
Group III - White Female Students -
Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 68.45 68.45 1.63
Within 18 756.10 42.00
Total 19 824.55
Table 28 Analysis of Variance for Group
for the Concept Change Agent -
Post Test)
III - White
Evaluative
Female Students
Factor (Pre -
Source df SS MS F
Between 1 28.80 28.80 .556
Within 18 933.00 51.83
Total 19 961.80
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Table 29 Analysis of Variance for Group III - White Female Students -tor the Concept Change Agent - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1
.05
.05
.001
Within 18 755.70 41.98
Total 19 755.75
Table 30 Analysis of Variance for Group
for the Concept Change Agent -
Test)
III - White Female Students
Potency Factor (Pre - Post
Source df SS MS F
Between 1 7.2 7.2 .166
Within 18 780.00 43.33
Total 19 787.20
Table 31 Analysis of Variance for Group III - White Female Students -
for the Concept Creativity - Evaluative Factor (Pre - Post
Test)
Source df SS MS F '
Between 1 7.2 7.2 .130
Within 18 999.60 55.53
Total 19 1006.80
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Analysis of Variance for Group III - White Female Students -
for the Concept Creativity - Activity Factor (Pre - Post
Pest)
Source df SS MS F
Between 1 84.05 84.05 1.17
Within 18 1286.50 71.47
Total 19 1370.55
Table 33 Analysis of Variance for Group III - White Female Students -
for the Concept Creativity - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1 18.05 18.05 .435
Within 18 746.50 41.47
Total 19 764.55
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Mean Scores and Standard Deviations for Group III -
White Female Students - for the Concept Leader (Pre -
Post Test)
Source M SD M SD
Pre Post
Evaluative 27.5 5.01 29.3 4.9
Activity 21.4 7.2 20.5 5.3
Potency 31.0 6 . 66 27.3 6.2
Table 35 Mean
White
(Pre
Scores and Standard
Female Students -
- Post Test)
Deviations for Group III -
for the Concept Change Agents
Source M SD M SD
Pre Post
Evaluative 26.7 4.99 29.1 8.8
Activity 19.8 6.86 19.7 6.07
Potency 26.2 5.99 27.4 7.12
Table 36
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Kean Scores and Standard Deviations for Group III -
White Female Students - for the Concept Creativity
(Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 28.0 6.1 29.2 8.5
Activity 24.4 10.38 20.3 5.9
Potency 33.3 6.3 31.4 6.5
Hypothesis 3 - Discussion
White female students had no statistically significant treatment
effects. However, the mean scores suggest that they perceived Black
women's contributions as leaders and change agents to be quite
evaluative, quite active, and quite potent, but slightly potent
in terms of their creativity. White female students’ participation
in the learning module may have reinforced their perceptions in
that they shared their points of view about Black women with other
members of the class in small groups. Studies by Kelman,
5
and
Janis and King
6
suggest that individual participation tends to re-
inforce the point of view that he or she, the participant, espoused.
5
H. C. Kelman, Attitude Change as a Funding Response,
Human
Relations, 1973, Vol. 6, 1973, 185-214.
6
I. L. Janis and B. T. King, "The Influence of
Role Playing on
Opinion Change." Journal of Abnormal and Social
Psychology,, 195 ,
49, 211-218.
This may have served to perpetuate the consistency of ideas about
Black women’s contributions.
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H
4
There will be no significant differences
in white male students’ perceptions of
Black women’s contribution as leaders,
change agents, and/or creative beings
upon completion of the learning module.
White male students’ response suggested no statistically
significant effects, therefore, this hypothesis was accepted (see
Tables 37 - 45).
Table 37 Analysis of Variance for
for the Concept Leader -
Test)
Group IV - White Male
Evaluative Factor (Pr<
Students -
e - Post
Source df SS MS F
Between 1 4.05 4.05 .110
Within 18 662.50 36.80
Total 19 666.55
83
Analysis of Variance for Group IV - White Male Students -
for the Concept Leader - Activity Factor (Pre - Post Test
Source df SS MS F
Between 1 4.05 4.05 .061
Within 18 1996.50 66.47
Total 19 1200.55
Table 39 Analysis of Variance for Group IV - White Male Students -
for the Concept Leader - Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 6.05 6.05 .231
Within 18 470.50 26.13
Total 19 476.55
Table 40 Analysis of Variance for Group
for the Concept Change Agent -
Post Test)
IV - White
Evaluative
Male Students -
Factor (Pre -
Source df SS MS
F
Between 1 .05 .05
.002
Within 18 456.50 25.36
Total 19 456.55
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Table 41 Analysis of Variance for Group IV - White Male Students -
for the Concept Change Agent - Activity Factor (Pre -
Post Test)
Source df SS MS F
Between 1 .8000 .8000 .016
Within 18 926.20 51.45
Total 19 927.0000
Table 42 Analysis of Variance for Group IV - White Male Students -
for the Concept Change Agent - Potency Factor (Pre -
Post Test)
Source df SS MS F
Between 1 5.0 5.0 .198
Within 18 454.80 25.26
Total 19 459.80
Table 43 Analysis of Variance for Group IV - White Male Students
-
for the Concept Creativity - Evaluative Factor (Pre - Post
Test)
Source df SS MS F
Between 1 11.25 11.25 .615
Within 18 329.30
Total 19 340.55
Table 44
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Analysis of Variance for Group IV - White Male Students -
for the Concept Creativity - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1 .8000 .019 .893
Within 18 773.00 42.94
Total 19 773.80
Table 45 Analysis of Variance for Group IV - White Male Students -
for the Concept Creativity - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1 1.25 1.25 .044
Within 18 515.70 28.65
Total 19 516.95
The mean scores suggest that white male students perceived Black
women’s contributions as leaders, change agents, and creative beings
as slightly evaluative. Since the mean scores were to the left of the
neutral point, the evaluative factor was identified by such adjectives
as good, optimistic, complete, ugly, positive, and rich. Black
female contributions were also perceived by white male students
to
be quite active and slightly potent. The mean scores
for the activity
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factor were in the second scale position, thus, it may he identified
by such adjectives as active, excitable, meaningful, important,
P^®8^"*-ss ive
,
and fast. The mean scores for the potency factor were
in the third scale position to the left of the neutral point, thus,
the potency factor in this study may be identified by such adjectives
as strong, serious, hard, constrained, interesting, and masculine.
Table 46 Mean Scores and Standard Deviations for Group IV -
White Male Students - for the Concept Leader (Pre -
Post Test)
Source M SD M SD
Pre Post
Evaluative 30.4 5.8 31.3 6.2
Activity 25.7 7.6 26.6 8.6
Potency 31.6 4.0 32.7 6.0
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Menn Scores and Standard Deviations for Group IV - White
Male Students - for the Concept Change Agent (Pre -
Post Test)
Source M SD M SD
Pre Post
Evaluative 32.4 5.0 32.3 5.0
Activity 26.3 6.8 26.7 7.4
Potency 31.6 4.8 30.6 5.1
Table 48 Mean Scores and Standard Deviations for Group TV - White
Male Students - for the Concept Creativity (Pre - Post
Test)
Source M SD M SD
Pre Post
Evaluative 36.8 6.71 33.8 6.32
Activity 27.1 6.9 26.7 6.0
Potency 36.2 5.9 35.7 4.5
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Hypothesis 4 - Discussion
There were no significant differences in white males students'
perceptions of Black women's contributions as leaders, change agents,
and creative beings upon completion of the learning module. The mean
scores suggest that they perceived the Black woman's contributions
similarly before and after the learning module. They, like the
Black female students, perceived the Black women's contributions
as slightly potent. This data again brings into focus the notion
of power in the American society and who is perceived not to have
the power.
H,. There will be no significant differences
in Black and white male students percep-
tions of Black women's contributions as
leaders, change agents, and/or creative
beings upon completion of the learning
r odule.
There were no significant differences in Black and white male
students* perceptions of Black women's contributions as leaders and
change agents. However, the Black male students did have a signifi-
cant difference in the concept creativity - potency factor, therefore,
this hypothesis was partially rejected (for Analysis of Variance see
Tables 1 - 8 and 37 - 45, for the mean scores see Tables 10
- 12 and
46 - 48).
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Hypothesis 5 - Discussion
The male students’ responses, for the most part, reflected quite
positive perceptions toward Black women's contributions. Furthermore,
their perceptions were similar before and after th«e class except in
the concept, creativity. An extension of this study may be desirable
to determine the common characteristics of these students and ascertain
what influences their past may have caused their favorable perceptions.
There will be no significant differences in
Black and white female students' perceptions
of Black women's contributions as leaders,
change agents, and/or creative beings upon
completion of the learning module.
There were no significant differences in Black and white female
students' perceptions, therefore this hypothesis was accepted (for
Analysis of Variance see Tables 13 - 21 and 25 - 33, for means scores
see Tables 22 - 24 and 34 - 36)
.
Hypothesis 6 - Discussion
Both Black and white female students’ perceptions of the contributions
of Black women were similar before and after the learning module. Most
came to the class with quite favorable perceptions of Black women's
contributions and continued to have similar perceptions upon completion
of the class.
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H
7
There will be no significant differences
in white and Black students’ perceptions
of Black women’s contributions as leaders,
change agents, and/or creative beings
upon completion of the learning module.
There was no significant statistical evidence to refute this
hypothesis, therefore, it was accepted (see Tables 49 - 57).
Analysis of Variance for Groups I, II, III, IV - Black
Male^and Female, White Male and Female Students - for
the Concept Leader - Activity Factor (Pre - Post Test)
Source df SS MS F
Between 1 33.75 33.75 .825
Activity 78 3191.00 40.91
Total 79 3224.75
Table 50 Analysis of Variance for Groups I, II, III, IV - Black
Male and Female, White Male and Female Students -
For the Concept Leader - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1 30.01 30.01 .353
Within 78 6629.48 84.99
Total 79 6659.49
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Analysis of Variance for Groups I, II, III, IV - Black
Male and Female, White Male and Female Students - for the
Concept Leader - Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 6.0 6.0 .149
Within 78 3130.81 40.14
Total 79 3136.81
Table 52 Analysis of Variance for Groups I, II, III, IV - Black
Male and Female, White Male and Female Students - for the
Concept Change Agent - Evaluative Factoc (Pre - Post Test)
Source df SS MS F
Between 1 7.81 7.81 .105
Within 78 5779.12 74.09
Total 79 5786.93
Table 53 Analysis of Variance for Groups I, II,
Male and Female, White Male and Female
Concept Change Agent - Activity Factor
III, IV - Black
Students - for the
(Pre - Post Test)
Source df SS MS F
Between 1 61.246 61.246 .574
Within 78 8315.56 106.60
Total 79 8376.80
Table 54
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Analysis of Variance for Groups I, II, III, IV - Black
Male and Female, White Male and Female Students - for the
Concept Change Agent - Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 4.062 4.062 .061
Within 78 5213.56 66.84
Total 79 5217.62
Table 55 Analysis of Variance for Groups I, II, III, IV - Black
Male and Female, White Male and Female Students - for the
Concept Creativity - Evaluative Factor (Pre - Post Test)
Source df SS MS F
Between 1 .625 .625 .013
Within 78 3671.81 47.0745
Total 79 3672.44
Table 56 Analysis of Variance for Groups I, II, III, IV - Black
Male and Female, White Male and Female Students - for the
Concept Creativity - Activity Factor (Pre - Post Test)
Source df SS MS F
Between
Within
1
78
6.047
5965.16
6.047 .079
Total 79 5971.21
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Table 57 Analysis of Variance for Groups I, II, III, IV - Black
Male and Female, White Male and Female Students - for the
Concept Creativity - Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 25.31 25.31 .448
Within 78 4403.12 56.45
Total 79 4428.48
The mean scores from the pretest and post test for the total
population of students in this study suggest that they perceived Black
women's contributions in terms of leadership and creativity to be
quite evaluative, quite active, and quite potent. However, they were
perceived as slightly evaluative on the pretest for the concept, change
agent, and quite evaluative on the post test (see Tables 58 and 60).
The total student sample perceived the Black woman's contributions to
be quite active, on both the pretest and post test.
All the mean scores were to the left of the neutral point, thus,
the evaluative factor was identified by such adjectives as good, optimis-
tic, complete, positive, and complete; the activity factor was
identified by such adjectives as active, excitable, meaningful, impor-
tant, progressive, and fast; and the potency factor was identified
by
such adjectives as strong, serious, hard, constrained, interesting, and
masculine.
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Mean Scores and Standard Deviations for Groups I, II, III,
IV - Black Male and Female, White Male and Female Students -
for the Concept Leader (Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 27.97 6.14 29.27 6.63
Activity 21.52 8.1 22.75 10.16
Potency 29.97 5.94 29.42
Table 59 Mean Scores and Standard Deviations for Groups I, II, III,
IV - Black Male and Female, White Male and Female Students -
for the Concept Change Agent (Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 30.27 9.51 29.65 7.59
Activity 23.07 11.02 21.32 9.57
Potency 29.65 8.84 29.20 7.44
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Table 60 Mean Scores and
IV - Black Male
for the Concept
Standard Deviations for
and Female, White Male
Creativity (Pre - Post
Groups I,
and Female
Test)
II, III,
Students -
Source M SD M SD
Pre Post
Evaluative 29.20 6.39 29.37 7.29
Activity 21.62 8.39 22.17 9.08
Potency 32.52 7.79 33.65 7.22
Hypothesis 7 - Discussion
There were no significant differences between the pretest responses
and the post test responses for the total student sample in this study.
The data suggests that the students perceived Black women's contributions
quite favorably before the module and had similar perceptions upon
completion of the module.
These results also tend to add supportive data to the theory of
consistency principle of attitude change
7
in that ideas in the class
were probably consistent with the attitudes of the participants.
The incidental sample may have also affected tne results
in that
participants voluntarily attended the learning module and
were in
7 Richard Wagner, Study of Attitude Change , (Belmont,
California,
Brooks Coles, 1969).
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essence "self-selected." This process possibly caused a somewhat biased
population. Students who enrolled in this class may have had a tendency
for their favorable perceptions because of their own particular interest
in and prior knowledge of Black women.
In sum, this chapter has reported results from the testing of
the null hypotheses. Hypotheses 1 and 5 were partially rejected.
Hypotheses 2, 3, 4, 6, and 7 were accepted. A discuss of each of the
hypotheses was also a part of this chapter.
The following chapter will discuss conclusions, implications.
and recommendations.
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CHAPTER V
CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS
Chapter IV detailed the results of the study along with a
discussion of the findings. This chapter summarizes the study and
gives recommendations for further research.
Conclusions
The primary purpose of this study was to determine the perceptions
about Black women’s contributions as leaders, change agents, and/or
creative beings of Black and white college students. The investigator
examined the perceptions of students, before and after their participa-
tion in a learning module, to determine if there were any significant
differences in their perception. Forty students, ten Black females,
ten Black males, ten white females and ten white males, participated
in this study. Each completed a pretest and post test of the Osgood
semantic differential.
The findings suggest that there were no statistically significant
differences in the pretest or post test for each of the four groups
except for the Black males for the concept, creativity-potency factor.
In the statistical analysis made between the pretest and post test of
each group to ascertain any differences, none were found to be
significant except in the area indicated.
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The learning module did provide basic information about the Black
woman to each of the students. Upon completion of the class, students
had acquired some basic knowledge about Black women's contributions as
leaders, change agents and creative beings which tended to reinforce
their favorable perceptions.
The results of the data pointed to a need for a further look at the
total learning environment of the university where the study took place.
Because it has a particular mission and philosophy to serve the educational
needs of low and middle income and minority students, those who attend
this university may have a tendency to be more receptive to minority
people, both male and female. Further research of this learning
environment may reveal or suggest a model learning environment which
tends to foster positive perceptions about Black people in general and
Black women in particular.
The basic assumption made in the study that students would possibly
come to the class with unfavorable perceptions did not prove to be
correct. Both Black and white, male and female students perceived
Black women's contributions to be quite evaluative, quite active, and
slightly potent. All mean scores were to the left of the neutral point
which tend to suggest favorable rather than unfavorable perceptions.
Implications
In this study, students had favorable perceptions about
Black
women's contributions before and after the learning module.
Students
have been based on beliefs or attitudesperceptions on the pretest may
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about Black women’s contributions. After the class, it is assumed that
their perceptions were based on cognitive learning experienced during
the course which reinforced their original, favorable perceptions.
Student responses suggest the need for a course which would increase
knowledge and awareness about Black women's contributions. This course
would be an asset to the emerging curriculum on the Black experience in
America as well as an affirmation of the contributions to the society of
women in general and Black women in particular.
Recommendations
The Osgood semantic differential proved to be an ideal instrument
in this study, however, future researchers may consider the use of an
additional instrument which measures the cognitive domain. An instrument
which measures the knowledge of the students before and after the
learning module would provide substantive, quantitative evidence of
students’ cognitive learning, thus, providing further validity to the
value of such a class in the curriculum. Additionally, a larger,
randomized student sample, with the use of a control group for
comparative analysis, may reveal significantly different results.
A future research question may be, does knowledge of Black women's
contributions serve as a model for Black female persons to aspire to
become leaders and change agents in the society? Additionally, an
historical study which gives an in depth analysis of the lives and
contributions of significant Black women may provide additional sources
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of information which could be used to develop supplemental curriculum
materials. Extensive work about Black women and their contributions
needs to be done.
The perceptions of elementary and high school students on the
contributions of Black women may differ from those at the college or
university level, thus, an investigation of student perceptions at
various age and grade levels may suggest the most opportune time to
expect perceptual change in students.
Recommendations for changes in the learning module include the
following:
assess students' perceptions after each class meeting to
ascertain if there are changes in perception as well as
to infer what may have caused the change
use an additional research instrument to measure cognitive
learning before and after the learning module
examine pretest responses of students to ascertain which
perceptions about Black women's contributions are most
desirable to change and plan teaching strategies to
affect change over a given period of time
assess teaching methods by selecting one for a given
period of time (perhaps three consecutive class meetings)
to determine its worth or value in changing perceptions
and increasing knowledge prior to using another one.
In summary, participants in this study had similar perceptions
before and after the class. However, the responses of the students
suggest the need for the continuation of a college level course on the
Black woman. Finally, the investigator feels there is a need for further
research.
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APPENDIX A
ANALYSIS OF VARIANCE
Table 61
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Analysis of Variance for Group I - Black Male Students -
or the Concept Self-Evaluation Factor (Pre - Post Test)
Source df SS MS F
Between 1 20.00 20.00
.274
Within 18 1316.20 73.12
Total 19 1336.20
Analysis of Variance for Group I - Black Male Students -
for the Concept Self-Activity Factor (Pre - Post Test)
Source df SS MS F
Between 1 3.20 3.20 .098
Within 18 587.00 32.61
Total 19 590.20
Table 63 Analysis of Variance for Group I - Black Male Students
for the Concept Self-Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 4.05 4.05 *068
Within
Total
18
19
1068.50
1072.55
59.36
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TABLE 64 Analysis of Variance for Group I - Black Male Students -
for the Concept Black Woman — Evaluation Factor (Pre - Post
Test)
Source df SS MS F
Between 1 3.2 3.2 .06
Within 18 960.60 53.36
Total 19 963.80
Table 65 Analysis of Variance for Group I - Black Male Students -
for the Concept Black Woman - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1 68.45 68.45 1.57
Within 18 784.10 43.56
Total 19 852.55
Table 66 Analysis of Variance for Group I - Black Male Students -
for the Concept Black Woman - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1 6.05 6.05 .133
Within 18 820.90 45.60
Total 19 826.95
Table 67
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Analysis of Variance for Group I - Black Male Students -
for the Concept Black Parent — Evaluative Factor (Pre —
Post Test)
Source df SS MS F
Between 1 5.0 5.0
.099
Within 18 911.00 50.61
Total 19 916.00
Table 68 Analysis of Variance for Group I - Black Male Students -
for the Concept of Black Parent - Activity Factor (Pre -
Post Test)
Source df SS MS F
Between 1 88.20 88.20 .755
Within 18 2103.80 116.87
Total 19 2192.00
Table 69 Analysis of Variance for Group
for the Concept Black Parent -
Post Test)
I - Black Male
Potency Factor
Students -
(Pre -
Source df SS MS F
Between 1 7.2 7.2 .101
Within 18 1277.00 70.94
Total 19 1284.20
] 12
Table 70 Analysis of Variance for Group II - Black Female Students -
for the Concept Self-Evaluation Factor (Pre - Post Test)
Source df SS MS F
Between 1 31.25 31.25 1.83
Within 18 307.30 17.07
Total 19 338.55
Table 71 Analysis of Variance for Group II - Black Female Students -
for the Concept Self-Activity Factor (Pre - Post Test)
Source df SS MS F
Between 1 174.05 174.05 3.447*
Within 18 908.90 50.49
Total 19 1082.95
*P<^.05 level of significance
Table 72 Analysis of Variance for Group II - Black Female Students -
for the Concept Self-Potency Factor (Pre - Post Test)
Source df SS MS F
Between 1 36.45
Within 18 900.10
36.45 .729
50.00
Total 19 936.55
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Table 73 Analysis of Variance for Group II - Black Female Students -
for the Concept Black Woman — Evaluative Factor (Pre —
Post Test)
Source df SS MS F
Between 1 20.00 20.00 .288
Within 18 1250.20 69.45
Total 19 1270.20
Table 74 Analysis of Variance for Group II - Black Female Students -
for the Concept Black Woman - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1 39.20 39.20
Within 18 1143.60 63.53
Total 19 1182.80
Table 75 Analysis of Variance for Group II - Black Female Students -
for the Concept Black Woman - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1
Within 18
54.45 54.45 1.27
770.50 42.80
Total 19 824.95
114
Table 76 Analysis of Variance for Group II - Black Femalefor the Concept Black Parent - Evaluation Factor
Post Test)
Students -
(Pre -
Source df SS MS F
Between 1 1.80 1.80
.036
Within 18 909.20 50.51
Total 19 911.00
Table 77 Analysis of Variance for Group
for the Concept Black Parent -
Post Test)
II - Black Female Students -
Activity Factor (Pre -
Source df SS MS F
Between 1 1.80 1.80 .024
Within 18 1335.40 74.18
Total 19 1337.20
Table 78 Analysis of Variance for Group II - Black Female Students -
for the Concept Black Parent - Potency Factory (Pre -
Post Test)
Source df SS MS F
Between 1 174.05 174.05 2.67*
Within 18 1174.50 65.02
Total 19 1344.50
*P<^ .05 level of significance
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Analysis of Variance for Group III - White Female Students -
for the Concept Self-Evaluation Factor (Pre - Post Test)
Source df SS MS F
Between 1 31.25 31.25 2.23
Within 18 251.70 13.98
Total 19 282.95
Table 80 Analysis of Variance for Group III -
for the Concept Self-Activity Factor
White Female Students -
(Pre - Post Test)
Source df SS MS F
Between 1 18.05 18.05 .657
Within 18 494.50 27.47
Total 19 512.55
Table 81 Analysis of Variance for Group
for the Concept Self- Potency
III - White Female Students
Factor (Pre - Post Test)
Source df SS MS F
Between 1 .05 .05
.001
Within 18 850.50 47.25
Total 19 850.55
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Table 82 Analysis of Variance for Group III - White Female Students -for the Concept Black Woman - Evaluative Factor (Pre -Post Test) ^
Source df ss
Between
Within
Total
1
18
19
84.05
458.90
542.95
84.05
25.49
3.29*
*P<
.05
Table 83
level of significance
Analysis of Variance for Group
for the Concept Black Woman -
Test)
III - White Female Students
Potency Factor (Pre - Post
Source df SS MS F
Between 1 36.45 36.45 .521
Within 18 1260.10 70.00
Total 19 1296.55
Table 84 Analysis of Variance for Group III - White Female Students -
for the Concept Black Woman - Potency Factor (Pre - Post
Test)
Source df SS MS F
Between 1 125.00 125.00 2.71*
Within 18 828.80 46.04
Total 19 953.80
*p<^ .05 level of significance
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Table 85 Analysis of Variance for Group III - White Female Students -
for the Concept Black Parent - Evaluative Factor (Pre -
Post Test)
Source df SS MS F
Between 1 151.25 151.25 1.42
Within 18 1907.30 105.96
Total 19 2058.55
Table 86 Analysis of Variance for Group III - White Female Students -
for the Concept Black Parent - Activity Factor (Pre - Post
Test)
Source df SS MS F
Between 1 51.20 51.20 .770
Within 18 1197.00 66.50
Total 19 1248.20
Table 87 Analysis of Variance for Group III - White Female Students -
for the Concept Black Parent - Potency Factor (Pre - Post
Test)
Source df SS MS
Between 1
Within 18
8.45 8.45 .318
478.10 26.56
Total 19 486.55
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Analysis of Variance for Group IV - White Male Students -
or the Concept Self-Evaluation Factor (Pre - Post Test)
Source df SS MS f
Between 1
.8000
.8000 .038
Within 18 381.00 21.16
Total 19 381.80
Table 89 Analysis of Variance for Group IV - White Male Students -
for the Concept Self-Activity Factor (Pre - Post Test)
Source df SS MS F
Between 1 1.25 1.25 .03
Within 18 741.70 41.20
Total 19 742.95
Table 90 Analysis of Variance for Group IV - White Male Students -
for the Concept Self-Potency Factor (Pre - Post Test)
Source df SS MS F
Between
Within
1
18
.05
160.50
.05
8.9
.006
Total 19 160.55
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Table 91 Analysis of Variance for Group IV - White Male Students -tor the Concept Black Woman - Evaluative Factor (Pre -Post Test)
Source df SS MS F
Between 1 12.8 12.8
.389
Within 18 593.00 32.94
Total 19 605.80
Table 92 Analysis of Variance for Group
for the Concept Black Woman -
Post Test)
IV - White Male
Activity Factor
Students -
(Pre -
Source df SS MS F
Between 1 11.25 11.25 .193
Within 18 1049.70 58.31
Total 19 1060.95
Table 93 Analysis of Variance for Group
for the Concept of Black Woman
Post Test)
IV - White
- Potency
Male Students -
Factor (Pre -
Source df SS MS F
Between 1 45.00 45.00 1.059
Within 18 765.20 42.51 •>
Total 19 810.20
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Analysis of Variance for Group IV - White Male Students -
for the Concept Black Parent - Evaluative Factor (Pre -
Post Test)
Source df SS MS F
Between 1 80.00 80.00 2.45
Within 18 587.20 32.62
Total 19 667.20
Table 95 Analysis of Variance for Group IV - White Male Students -
for the Concept Black Parent - Activity Factor (Pre -
Post Test)
Source df SS MS F
Between 1 12.80 12.80 .567
Within 18 406.00 22.55
Total 19 418.80
Table 96 Analysis of Variance for Group IV - White Male Students -
for the Concept Black Parent - Potency Factor (Pre -
Post Test)
Source df SS MS F
Between
Within
1
18
1.8
580.00
1.8
37.77
.04
Total 19 581.80
APPENDIX B
MEAN SCORES
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Table 97 Mean Scores and Standard Deviations for Group I - Black
Male Students - for the Concept Self (Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 28.3 7.9 26.3 9.1
Activity 20.7 6.6 19.9 4.6
Potency 27.1 8.4 26.2 6.8
Table 98 Mean
Male
Test)
Scores and
Students -
Standard Deviations for Group I - Black
for the Concept Black Woman (Pre - Post
Source M SD M SD
Pre Post
Evaluative 28.5 7.69 29.3 6.89
Activity 16.5 5.98 20.2 7.16
Potency 33.4 7.2 34.5 6.2
Table 99
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Mean Scores and Standard Deviations for Group I - Black
Male Students - for the Concept Black Parent (Pre - Post
Test)
Source M SD M SD
Pre Post
Evaluative 28.5 8.3 29.5 5.6
Activity 26.1 11.1 21.9 10.4
Potency 28.7 8.0 29.9 8.7
Table 100 Mean Scores and
Female Students
Standard Deviations for Group II - Black
- for the Concept Self (Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 29.6 5.2 27.1 2.6
Activity 23.4 8.1 17.5 5.89
Potency 37.0 7.6 34.3 6.4
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Table 101 Mean Scores and Standard Deviations for Group II - Black
Female Students for the Concept Black Woman (Pre -
Post Test)
Source M SD M SD
Pre Post
Evaluative 32.3 8.8 30.3 7.7
Activity 19.0 8.2 16.2 7.7
Potency 35.7 6.4 32.4 6.6
Table 102 Mean Scores and
Female Students
Post Test)
Standard Deviations for Group II - Black
for the Concept Black Parent (Pre -
Source M SD M SD
Pre Post
Evaluative 32.2 8.9 32.8 4.5
Activity 20.5 6.3 21.1 10.3
Potency 26.2 9.63 32.1 6.1
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Table 103 Mean Scores and Standard Deviations for Group III -
White Female Students - for the Concept Self (Pre - Post
Test)
Source M SD M SD
Pre Post
Evaluative 29.8 3.0 27.3 4.3
Activity 24.1 4.48 22.2 5.9
Potency 36.7 6.97 36.6 6.76
Table 104 Mean
White
(Pre
Scores and Standard
Female Students -
- Post Test)
Deviations for Group III -
for the Concept Black Woman
Source M SD M SD
Pre Post
Evaluative 35.0 5.7 30.9 4.2
Activity 25.5 10.4 22.8 5.5
Potency 33.6 6.5 28.6 7.0
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Table 105 Mean
White
(Pre
Scores and Standard
Female Students -
- Post Test)
Deviations for Group
for the Concept Black
III -
Parent
Source M SD M SD
Pre Post
Evaluative 39.6 13.0 34.1 6.35
Activity 27.3 8.9 24.1 7.32
Potency 29.8 4.4 28.5 5.8
Table 106 Mean Scores and Standard Deviations for Group IV -
White Male Students - for the Concept Self (Pre - Post
Test)
Source M SD M SD
Pre Post
Evaluative 29.3 5.1 28.0 3.9
Activity 27.8 7.0 27.3 5.6
Potency 32.3 3.2 32.4 2.71
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Table 107 Mean Scores and Standard Deviations for Group IV -
White Male Students - for the Concept Black Woman (Pre -
Post Test)
Source M SD M SD
Pre Post
Evaluative 36.9 6.0 35.3 5.4
Activity 33.2 8.4 31.7 6.7
Potency 36.8 6.71 33.8 6.32
Table 108 Mean Scores and Standard Deviations for Group IV -
White Male Students - for the Concept Black Parent
(Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 41.8 5.2 37.8 6.1
Activity 32.4 4.85 30.8 4.6
Potency 3A.4 6.3 33.8 5.9
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Mean Scores and Standard Deviations for Groups I, II, III,
and IV - Black and White Students - for the Concept Self(Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 29.2 5.43 28.0 5.8
Activity 24.0 6.9 22.8 7.7
Potency 33.2 7.7 32.5 7.0
Table 110 Mean Scores and Standard Deviations for Groups I, II, III,
IV - Black and White Students - for the Concept Black
Woman (Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 33.1 7.6 31.5 6.4
Activity 23.5 10.4 23.0 8.7
Potency 34.8 6.6 32.3 6.5
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Table 111 Mean Scores and Standard Deviations for Groups I, II, III,
and IV - Black and White Students - for the Concept Black*
Parent (Pre - Post Test)
Source M SD M SD
Pre Post
Evaluative 35.5 10.5 33.5 6.1
Activity 26.5 8.9 24.5 9.3
Potency 29.7 7.6 30.4 6 .
6
APPENDIX C
RESEARCH INSTRUMENT
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OSGOOD’S SEMANTIC DIFFERENTIAL SCALE
The purpose of this study is to measure the meanings of certain
things to various people by having them judge them against a series of
descriptive scales. In taking this test, please make your judgments
cn the basis of a different concept to be judged and beneath it a set
of scales. You are to rate the concept on each of these scales in
order.
Here is how you are to use these scales: If you feel that the
concept at the top of the page is very closely related to one end
of the scale, you should place your check mark as follows:
fair X
: : :
; ; ; ; unfair
or
fair
: : :
: ; : X : unfair
If you feel that the concept is quite closely related to one or the
other end of the scale (but not extremely), you should place your
check mark as follows:
strong : X : : : : : : weak
or
strong
: : : : : :
: weak
The direction toward which you check, of course, depends upon which of
the two ends of the scale seem most characteristic of thing you're
judging. If you consider the concept to be neutral on the scale,
both sides of the scale equally associated with the concept, or if the
scale is completely irrelevant
,
unrelated to the concept, then you
should place your check mark in the middle space.
safe : : : X : : : : dangerous
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IMPORTANT: (1) place your check marks in the middle of spaces, not
on the boundaries
this
f : X : : x : :
(2) be sure you check every scale for every concept -
do not omit any
(3) never put more than one check mark on a single scale.
Sometimes you may feel as though you've had the same item before
on the test. This will not be the case, do not look back and forth
through the items. Do not try to remember how you checked similar
items earlier in the test. Make each item a separate and independent
judgment . Work at fairly high speed through this test. Do not worry
or puzzle over individual items. It is your first Impression, the
immediate "feelings" about the items that we want. On the other hand,
please do not be careless, because we want your true impressions.
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SELF
1 . GOOD
2 . ACTIVE
3 .. STRONG
4. OPTIMISTIC
5. SERIOUS
6. EXCITABLE
7. HARD
8 . MEANINGFUL
9 . COMPLETE
10. IMPORTANT
11. CONSTRAINED
12. PROGRESSIVE
13. UGLY
14 . INTERESTING
15. POSITIVE
16. MASCULINE
17 . FAST
18. RICH
:BAD
: PASSIVE
:WEAK
:PESSIMISTIC
HUMOROUS
_:CALM
SOFT
MEANINGLESS
INCOMPLETE
UNIMPORTANT
_:FREE
REGRESSIVE
BEAUTIFUL
BORING
NEGATIVE
FEMININE
SLOW
:POOR
i •»
:
BLACK WOMEN
1
.
GOOD
: ; :BAD
2. ACTIVE
: PASSIVE
3. STRONG :WEAK
4. OPTIMISTIC rPESSIMISTIC
5. SERIOUS
: HUMOROUS
6. EXCITABLE :CALM
7. HARD
: SOFT
8. MEANINGFUL •.MEANINGLESS
9. COMPLETE : INCOMPLETE
10. IMPORTANT :UNIMPORTANT
11. CONSTRAINED :FREE
12. PROGRESSIVE : REGRESSIVE
13. UGLY : BEAUTIFUL
14. INTERESTING : BORING
15. POSITIVE :NEGATIVE
16. MASCULINE : FEMININE
17. FAST :SLOW
18. RICH ; :POOR
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CHANGE AGENTS
Black women using their policy or decision making positions to originate
1 . GOOD : 2 : . :BAD
2. ACTIVE :PASSIVE
3. STRONG {WEAK
4. OPTIMISTIC {PESSIMISTIC
5. SERIOUS
: HUMOROUS
6 . EXCITABLE :CALM
7. HARD •.SOFT
8. MEANINGFUL {MEANINGLESS
9. COMPLETE : INCOMPLETE
10. IMPORTANT : UNIMPORTANT
11. CONSTRAINED : FREE
12. PROGRESSIVE {REGRESSIVE
13. UGLY {BEAUTIFUL
14. INTERESTING {BORING
15. POSITIVE •.NEGATIVE
16. MASCULINE {FEMININE
17. FAST {SLOW
18. RICH •
.
. {POOR
LEADERS
Black women using their knowledge and skills in originating actions for
improvements which are evident in the community.
1
. GOOD
: : :BAD
2. ACTIVE
•.PASSIVE
3. STRONG :WEAK
4. OPTIMISTIC tPESSIMISTIC
5. SERIOUS :HUMOROUS
6. EXCITABLE :CALM
7. HARD : SOFT
8. MEANINGFUL :MEANINGLESS
9. COMPLETE : INCOMPLETE
10. IMPORTANT :UNIMPORTANT
11. CONSTRAINED :FREE
12. PROGRESSIVE : REGRESSIVE
13. UGLY : BEAUTIFUL
14. INTERESTING : BORING
15. POSITIVE : NEGATIVE
16. MASCULINE : FEMININE
17. FAST :SL0W
18. RICH : :POOR
ns
CREATIVITY
Black women using their literary, musical, and/or creative talents
to transmit ideas which motivate and encourage social change. This
includes the originality of thought or ideas which foster social
change
.
1. GOOD •• •• •• : : :BAD
2. ACTIVE
: PASSIVE
3. STRONG :WEAK
A. OPTIMISTIC PESSIMISTIC
5. SERIOUS : HUMOROUS
6
.
EXCITABLE PALM
7. HARD : SOFT
8. MEANINGFUL : MEANINGLESS
9. COMPLETE : INCOMPLETE
10. IMPORTANT : UNIMPORTANT
11. CONSTRAINED :FREE
12. PROGRESSIVE : REGRESSIVE
13. UGLY : BEAUTIFUL
1A. INTERESTING : BORING
15. POSITIVE •.NEGATIVE
16. MASCULINE : FEMININE
17. FAST : SLOW
18. RICH
•
•
•
•
•
• l POOR
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FEMALE HEADED HOUSEHOLD
1. GOOD
: : :
•
:BAD
2. ACTIVE
:PASSIVE
3. STRONG
:WEAK
4. OPTIMISTIC :PESSIMISTIC
5. SERIOUS
:HUMOROUS
6. EXCITABLE
: CALM
7. HARD :S0FT
8. MEANINGFUL rMEANINGLESS
9. COMPLETE : INCOMPLETE
10. IMPORTANT :UNIMPORTANT
11. CONSTRAINED :FREE
12. PROGRESSIVE : REGRESSIVE
13. UGLY : BEAUTIFUL
14. INTERSTING : BORING
15. POSITIVE :NEGATIVE
16. MASCULINE : FEMININE
17. FAST :SLOW
18. RICH . ; • :POOR
APPENDIX D
LEARNING MODULE
COLLEGE OF HUMAN LEARNING AND DEVELOPMENT
1.17
Learning Module Title: Black Women: Catalysts for Change
Index Number and Session: 5038W - Winter, 1975
Coordinator: Mary F. Lenox U-G
Units: 2
Module Type: Discussion, workshop, and lectures by visiting panelists
Rationale/Description:
Black women have been doubly victimized by
scholarly neglect and racial assumptions.
Belonging as they do to two groups which have
traditionally been treated as inferiors by
the American society - Blacks and women - they
have been doubly invisible. Their records lie
buried, unread, infrequently noticed and even
more seldom interpreted. Their names and their
achievements are known to only a few specialists.
Although the Black woman has experienced slavery, oppression, exploita-
tion, habitial rape, and denial of equal rights, she has^ throughout her
history, made outstanding contributions not only by maintaining the
family structure, transmitting the culture of her children, providing
love and respect for her husband, but also by participating in and
leading the fight for freedom and equality. She has contributed much
to the world of art, music, education, science, literature, business,
and social work. In addition to Sojourner Truth, Harriet Tubman, and
Ida B. Wells, there are numerous women, known and unknown who have
fought for the rights of all Black people. Some have even given their
lives, but so much of the truth about the Black woman has been omitted,
distorted, overlooked, unrecognized, and simply not recorded.
With such a paucity of information about the Black woman, many know very
little about her contributions or achievements but have some preconceived
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ideas and mental pictures, which may be less than favorable about the
Black woman. Angela Davis points out the peculiar record on the Black
woman when she said:
The paucity of literature on the Black woman is
outrageous on its face. But we must also contend
with the fact that too many of the rare studies
must claim as their signal achievement the
reinforcement of fictitious cliches. They have
given credence to grossly distorted categories
through which the Black woman continues to be
perceived.
2
When these preconceived notions, these prejudicial beliefs, are put
into action by individuals and through society's institutions, they may
become discriminatory acts which are evident in the exclusion of some
people from certain types of employment, residential housing, equal
rights, and other privileges. Discrimination is also evident in the
omissions and distortions of the history of the Black woman's
contributions. Psychiatrists Grier and Cobbs concluded in their book,
Black Rage , that white perceptions of Negroes (both male and female) and
the historical inculcation of these perceptions in the minds of Negroes
3
themselves, are at the roots of our present troubles. Hopefully,
through this module, participants will gain a better understanding and
knowledge of Black woman's contributions and utilize this knowledge to
work for positive change in the society.
Module Competencies :
Undergraduates
:
At the completion of this module the student will be able to:
Define the contributions of at least ten Black women.
Understand how to examine and analyze textbooks and/or
children's books in determining how Black women are
portrayed
in these works.
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Know the life, works, and contributions in depth of one
Black woman who has been a catalyst for social, political,
educational or economic change in a positive way.
Graduate Students:
In addition to all of the above, graduate students will
also be able to:
Analyze the influences of significant Black women in their
own lives.
Describe two sociological influences in the lives of Black
women as exemplified in the book, Tomorrow's Tomorrow by
Joyce Ladner.
PROGRAM COMPETENCIES
Human Relations Services, Human Services, Urban Teacher
Education.
AREA OF EMPHASIS COMPETENCIES
Social Change, Personal Change Process, Human Relations
Skills, Understanding the Community
Instructional Objectives:
At the completion of this module the student will be able to:
(undergraduates)
(graduates)
a) list and briefly identify the contributions
of at least ten Black women.
b) identify how Black women are described
in selected textbooks and/or children's
books.
c) identify, analyze, and describe in depth,
the life, works, and contributions of a
Black woman who, through her efforts has
been a catalyst for social, political,
educational or economical change in a
positive way. The research project
should also include implications for
future research.
In addition to all of the above, the graduate
students will:
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a) read and summarize the book, Tomorrow* s
Tomorrow by Joyce Ladner.
b) examine and verbalize the roles of
significant Black women in their lives
(mother, sister, teacher, etc.).
Learning Activities :
Overview of module and introductory remarks by coordinator
Lecture: Historical overview of the contributions of
Black women in America.
Presentation by guest speaker, H. D. Hartman, B.A.
Sociology, M.A. Sociology, M.A. Philosophy and author of
the forthcoming book. Black Song Style and Culture: An
Ethnomusicological Study .
Ms. Hartman will discuss her research on the Black woman
that she did at the National Archives in Washington, D.C.
and also will share some of the photographs she has on
Black women in the early 1900's. Lecture will be
followed by questions from students.
Lecture: Historical overview of the lives of selected Black
women of the Chicago region with emphasis on their
major contributions.
Guest Lecture: Madeline Stratton, educator, lecturer, and
author. Ms. Stratton will provide insight into
her life as an elementary school teacher during
the depression as well as her parents' experiences
during the 1919 race riot and its influence on
her life as a Black woman. Questions will be
welcomed from students.
Small group discussion on the questions:
When did you first become conscious of a Black
woman in your own life?
What is your definition of a significant
contribution?
Do you feel that Black women have made significant
contributions? If so, what are some of them?
What is your definition of a contribution?
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View film: "Black History: Lost, Strayed or Stolen".
Summary of activities by participants.
Panel discussion by the following participants:
Sadie B. Jones, social activist
Brenda Eichelberger
,
President of NFBO
,
Chicago Chapter
Alice Browning, poet educator, Founder/President of
International Black Writers Conference
Carol Adams, sociologist
Moderator: Mary F. Lenox
Textbook analysis on how Black women are described - small
groups
Feedback on findings and recommendations
Summary of Class
Assigned readings: Introduction to Tomorrow's Tomorrow
by Joyce Ladner.
Introduction to Black Women in White
America by Gerda Lerner.
Lecture: Black women's contributions in the Arts and Sciences
Guest Lecture: Alfreda Duster, daughter of Ida B. Wells
and editor of her mother's work: The
Autobiography of Ida B. Wells .
Questions and discussion from students.
Small group discussions:
Each group is to select five outstanding Black
women and discuss why they feel they are important.
Each group will also discuss the contributions of
Black women to assigned Arts and Science by
discussing the readings: Introduction to
Tomorrow's Tomorrow by Joyce Ladner and Black
Women in White America by Gerda Lerner.
Lecture and discussion on Black women's contributions in
Education and other Social Sciences.
View film: "To Be Young, Gifted and Black."
Discuss: Significant contributions of contemporary Black
women
.
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Guest Lecture: Carol Leggon - Black Women in the
Professions (Law, Medicine, and M.B.A. ' s)
Small group discussion: What can we do to spread the word
Evaluation of class
Recommendations for future classes
Comments
Evaluation: Participants will demonstrate satisfactory
completion of learning activities.
Video and audio tapes of most of the class meetings are
in the possession of the writer.
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Required readings :
All participants
Lerner, Gerda. Black Women in White America . New York: Random
House, 1972.
Graduate students
Ladner, Joyce. Tomorrow's Tomorrow
. Gardner City, N.Y. : Anchor
Books, 1971.
Suggested readings :
***Daniels, Sadie Iola. Women Builders . Washington, D.C.:
Associated Publishers, 1970.
***Dannett, Sylvia. Profiles of Negro Womanhood . Chicago:
Educational Heritage, Inc., 1964.
***Davis, Angela. "Reflections on the Black Woman's Role in the
Community of Slaves," Black Scholar
,
December, 1971.
Grier, William H. and Cobbs, Price. Black Rage . New York:
Basic Books, 1968.
***Staples, Robert, Black Woman in America . Chicago: Nelson-Hall,
1973.
FOOTNOTES
^Gerda Lerner, Black Women in White America , (New York: Vintage
Books, 1973), p. xvii.
^Angela Davis, "Reflections on the Black Woman's Role in the
Community of Slaves", Black Scholar , December, 1971, p. 81.
3William H. Grier and Price M. Cobbs, Black Rage (New York: Basic
Books, 1968), p. viii.
***Highly recommended
**Recommended
APPENDIX E
STUDENT COMMENTS
STUDENT COMMENTS
"I enjoyed all of the speakers, especially Mrs.
Hartman. I appreciate you following the
syllabus and the compactness of the module —
Dynamic and Great!"
"I think the class "Black Women: Catalysts
for Change" was great and very interesting.
I learned about many Black women and their
contributions that I did not know about."
"The class has been most enjoyable and
informative. I have gained much know-
ledge about Black women."
"The class itself was very stimulating as
well as enlightening. I've learned more
about Black women than I've ever known."
"I learned so much in such a short time!
a. speakers were fantastic
b. made new friends
c. feel the class could be a model
for what other classes could
offer, i.e., speakers, discussion,
group participation...
d. fills in what American history
class left out."
"The class was very interesting. It has
really made me think of what I am not
doing and what I can do."
"I think the class has provided me with a
new and very good insight into Black women.
I found I have been very ignorant as to
their accomplishments ... The class has provided
me with the opportunity to meet with and learn
about Black women. . .
"
"I think you have put a lot of thought and effort
into this class. It's well planned, interesting,
and inspiring. You could only improve it by
making it longer so as to provide a longer period
of interaction among the class."
"I was extremely impressed with the diversi-
fication of the speakers and their ability to
stimulate participation among the students.
This is especially impressive in a class that
was so large. I also felt that the use of the
audio-visual aids and the outside reading
assignments contributed significantly in
enabling the students to interact with the
speakers and among themselves. The most
outstanding element in the entire course
was the participation of the co-ordinator,
Mary Lenox. Her enthusiasm for the course
material and her interest in student feed-
back created a high level of interest
and motivated student participation. These
qualities of interest and participation are
essential in any learning process.”

